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ABSTRACT:  
 
The Bologna process officially started in June 1999 when the Bologna Declaration was signed. Russia 
joined the Bologna process in 2003 that courses significant changes in Russian higher education. The 
changes have mainly happened in the structure of university degrees.  
 
The thesis “The role of students in higher education. The experience of the University of Vaasa as an 
example of the possibilities and problems of stronger student activity as a means of implementing the 
Bologna process at Russian universities” is focused on the student-oriented education and is presenting 
this topic in a new light of the Bologna process. In our opinion, student-orientation is a key to successful 
implementation of the Bologna process in Russia on current stage. The purpose of the research is to re-
veal place of the students in the European higher education system and to develop some recommendations 
on facilitating the Bologna process in Russia.  
 
The theories - new public management, entrepreneurial theory, and entrepreneurial university theory - 
will be selected in order to describe the tendencies in higher education and role of students in new system. 
The theoretical part will be also based on the analysis of legislation and documentation concerning higher 
education. It will present how the ideas of the Bologna process should be implemented in Russia, but it 
does not include the analysis of changes that have already been done. 
 
The method is used in   the thesis is qualitative and descriptive. The several methods were used during 
collection and analysis of material: observation, active participation, interviews. 15 people were chosen 
for the interviews,  the can be  divided 4 focus groups: leading members of  students‟ organizations, stu-
dents of  Master‟s Degree Programme in Intercultural Studies in Communication and Administration, 
International officers, teachers from Master‟s Degree Programme in Intercultural Studies in Communica-
tion and Administration( total number of interviewees is 15).  The focus groups are connected by Univer-
sity of Vaasa. 
 
During our research we found out that active involvement of students activities and opportunity to influ-
ence the management of the university help to develop market-demanded skills and competences, to de-
velop sense of community and belonging to University, to obtain working experience. All that prepare 
student for the working life. 
 
To conclude we can say that in order to implement the Bologna process fully in Russia, the students 
should be involved in management of University more actively.  
______________________________________________________________________ 
 
KEYWORDS: Management, Universities, Student Activity, Entrepreneurship, Market 
Orientation, Bologna process 
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1. INTRODUCTION  
 
In the last 20 years of the 20th century Russia went through the transition period from 
communist society to capitalistic one. The changes should have happened in all the 
spheres of society, including education.  The system of higher education in Russia was 
inherited from Soviet Union and had to be reformed. The European system was chosen 
as a pattern and the Russian Federation joined the Bologna process in September 2003.   
We can say that not only the system of higher education has changed, but also the defi-
nition of education has changed. (Khanin & Fomin 2008: 42‒62; Khanin 2008: 
121‒132; National Reports 2006: 1‒2.)  
 
There are several different approaches in defining the term education, for example pub-
lic good, a service and a commodity. First of all we should define above- mentioned 
terms themselves. Public good is:  
 
“…good, to which all individuals have access. The consumption of public good 
by one individual does not reduce its quantity […]. Many items have certain fea-
tures of the public good, but in practice its pure form is not found. [ …].  It is 
usually assumed that in the market economy there is a shortage of goods for 
public use, because the public interest is never taken into account in the calcula-
tion of the costs and benefits. This is the traditional justification for attempts to 
state economic regulation.” (Dictionary of Economics.) 
 
Public goods are firstly non-rivalry, secondly non-exclusiveness, and thirdly indivisi-
bility (joint supply). Non-rivalry means that the consumption of public good by one 
individual does not reduce its quantity. The amount of students at lecture doesn‟t reduce 
the given knowledge. Non-exclusiveness in consumption is understood as it is impossi-
ble by establishing market prices exclude certain firms or individuals from the least the 
recipients of at least some of the benefits (or portion of costs) directly related to produc-
tion and consumption of certain goods.  Some people can be excluded from consump-
tion of University education, for example by introduction of payment, but they cannot 
be forbidden to acquire knowledge through other sources. (Mathecon Dictionary 2003.)  
 
Indivisibility (joint supply) can be determined as that the individual cannot directly 
choose the amount of consumption goods. The population uses the entire amount pro-
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vided in the area of public good. For example secondary education is compulsory for all 
citizens and free of charge only after the students complete all the courses, which are 
required by curriculum, they get a degree (diploma). After getting a diploma people are 
treated as specialists in some area and occupy certain social status. We emphasize that 
we are talking about the indivisibility of consumption rather than production and provi-
sion of public goods. Education can be provided by different schools, colleges and uni-
versities and society certainly can select a desired level of national education (the num-
ber of schools/universities, their material security, the amount of funding. (Mathecon 
Dictionary.)  
 
Service can define as following (Longman Exams Dictionary.): 
 
“1) the official system for providing something, especially something that every-
one in a country needs to have, or the official organization that provides it.  
 
2) …is the intangible benefit that one entity (provider) provides to another (con-
sumer).” 
 
Characteristics of service are that service cannot be accumulated or collected, the simul-
taneous participation of both the supplier (provider) and the consumer is necessary for 
providing service, also there is no patent law in providing service and quality of service 
varies during its providing. (Dictionary of Economics; Dictionary of Business.)  
 
University education has all above-mentioned characteristics of service. University edu-
cation cannot be accumulated or collected. The simultaneous participation of both uni-
versity and students is necessary for providing educational service. There is no patent 
law in providing educational service. Quality of service varies during its providing. 
Quality of education depends on both university and students. (Zavalko 2011: 80‒84; 
Batalova 2011: 7‒12.) 
A commodity  
“is anything that   is offered in the market for attraction of attention, for acquisi-
tion, for use or for consumption that can satisfy the needs or demands of   (phys-
ical objects, services, organizations, ideas).” (Dictionary of Economics). 
 
“is also a product that is bought and sold.” (Longman Exams Dictionary). 
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Characteristics of a commodity are selection, quality, quantity and cost (Averin 2010: 
16).  
 
“Selection is a group of things of a particular type, often of things that are for 
sale.” (Longman Exams Dictionary). 
 
Quality is a set of intra-consumer properties that possess the ability to meet the needs of 
the consumer. Quantity is a set of specific properties that expressed with the help of 
units of measurement, which are usually normalized. (Averin 2010:  17.)  
 
“Cost is the amount of money that you have to pay in order to buy, do, or pro-
duce something.” (Longman Exams Dictionary).  
 
University education has all above-mentioned characteristics of commodity selection of 
universities themselves, departments and study programs (Dobrydnev 2004: 26–31; 
Mikulenko 2001: 49–52.): 
1.  measurement of quality of education is a very complicated process and contains 
many characteristics, for example number of graduates that succeeded in career, 
level of teaching, technical equipment of University  
2. The study program is measured in credits (Europe) or hours (Russia).Only after 
the students complete all the courses and earn the required number of credits; 
they get a degree (diploma). 
3. The education is financed is directly by students or indirectly by taxpayers.  
 
According to the first approach, education is seen as a public good that is why it cannot 
be an object of trading. The state plays a great role in providing the population with 
education. The state, namely ministry of education makes all the decisions that schools 
and universities should fulfill, provides university with money.  (Altbach 2002: 40–44; 
Smirnov 2001: 58–63.)  
The second approach considers education as a service provided by the university.  The 
university itself makes decisions about their teaching and research activities, search for 
funding recourses. The third approach is more extreme version of the second one, and 
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sees education as commodity, that university sells to its customers, that also requires the 
autonomy of university. (Dzhaparova 2005:  55‒65; Batalova 2011: 7‒12.) 
  
Each approach has economical and managerial peculiars and consequences, among 
them are different roles of student in the educational process. According to the first ap-
proach students are considered as objects of education.  It happens, because the state 
plans and regulates the development of industry and economy, so it demands definite 
number of professionals with certain qualifications from system of education.  It was 
one of the main traits of planned economy that was realized in   the Soviet time. The 
second and third approaches see the students as subjects of educational process or in 
other words treat students as customers, that‟s why university tries to meet the desires of 
their students and to involve students into management of university. (Dobrydnev 2004: 
26‒31; Mikulenko 2001: 49‒52; Dzhaparova 2005:  55‒65; Batalova 2011: 7‒12; An-
nenkova 2008: 111‒113.) 
In order to describe transition from the old system to the new one the theories - new 
public management, entrepreneurial theory, and entrepreneurial university theory- will 
be used   in the first subchapter of the first chapter. In the second subchapter of the first 
chapter we will describe entrepreneurial university. In the second chapter we will illu-
strate how theories that were described in the first chapter were implemented in Europe.  
Here the main documents concerning Bologna process will be analyzed. Among these 
documents are the Bologna Declaration, Sorbonne Declaration, Towards the European 
Higher Education Area, Magna Charta, Graz Declaration, and Message from the Sala-
manca Convention etc.  In the third chapter we will describe Russian system of higher 
education, reveal the main differences from the European one, and show what have al-
ready done in implementation of Bologna process. In the fourth chapter we will present 
our practical findings, concerning the place of students in entrepreneurial university and 
give some recommendations on further implementation of Bologna process in Russia. 
 
We cannot complexly analyze the implementation of Bologna process in Russia. So I 
decided to narrow my research to the problem of changing the role of the students in 
university. To my mind it shows the problem of the implementation of Bologna process 
in Russia in a new angle, because most of the research was devoted to possibilities, op-
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portunities and threats of the implementation of Bologna process in Russia (5-10 years 
ago) due to the fact it is a rather new process in Russia.  The research that has been al-
ready devoted to outcomes of the reform includes mostly case-studies of particular uni-
versities.  I think that changing the role of the students in university is a very actual 
problem, because all the structural changes (introduction of two-level system, introduc-
tion of ECTS- system) have been already made; now it is a turn of more deep changes.  
From that the following research questions arise: 
 
- How should the role of student in Russian Universities change in order to be-
come close to European university system on the example of University of Vaa-
sa? 
- Is the student activity more connected with inner qualities of the student or the 
structure of Vaasa University? 
- How does the administrative structure of the University of Vaasa influence the 
personal skills and competences of the students? 
 
 
During my research I will try found out the connection between active involvement of 
students both in different extracurricular activities and in the management of the univer-
sity and market-demanded skills and competences. The method will be used in the the-
sis is qualitative and descriptive. The several methods will be used during collection and 
analysis of material: observation, active participation, semi-structured interviews. 15 
people will be chosen for the interviews, they can be divided into 4 focus groups: lead-
ing members of students‟ organizations, students of Master‟s Degree Programme in 
Intercultural Studies in Communication and Administration, International officers, 
teachers from Master‟s Degree Programme in Intercultural Studies in Communication 
and Administration (total number of interviewees is 15).  The focus groups are con-
nected by University of Vaasa. The aim of interviews is to find out the attitude of the 
people connected by University of Vaasa towards extracurricular activities and students‟ 
organizations and their opinion about the role of the students in university in general, 
and in management of university in particular.  
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2. TOWARDS NEW UNIVERISITY  
 
2.1. New public management and entrepreneurship 
  
2.1.1. New public management  
 
Perception of education like public good is strongly connected with the traditional mod-
el of public management.  The model possesses the following features: the emphasis on 
public services themselves, the wide involvement of government into public services, 
independence from the political process, equality  in production and  consumption of 
public services, absence of motivation in performance improvement for public adminis-
trator, functions in implementation of policy and spending  public funds delegated to 
public administrators  are specified and restricted. (Gruening 2001: 2.)  
 
In the 70-s big changes occurred in management and this got name of new public man-
agement. New public management possesses the following features: the emphasis on 
service delivery; diminishing governmental involvement into public services; produc-
tion and  consumption of public services according to desires and opportunities of con-
sumers; the ability to provide services through the private sector; managerial responsi-
bilities  are shifted to  departments and agencies; public administrator are motivated 
though rewards, based on their performance. (Gruening 2001: 3.) 
 
Public service is responsive to consumers and customers, where consumers are citizens 
who pay for services through taxation and customers are politicians who represent the 
society and determines policy. (Ibid.) 
 
The main idea of new public management is diminishing role of government in regulat-
ing economic and social relations through method of decentralization. It means that ser-
vices earlier provided by government now are provided by private companies or agen-
cies controlled both by government and by citizens. According to this approach citizens 
are seen as consumers, who pay for services directly (more often) or through the system 
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of taxation. The main principles of new public management are consumer-orientation, 
customer-orientation and competition between service-providers. (Calogero 2010: 34.)  
 
New public management is connected with several managerial theories: the theory of 
minimal state, according to which state should minimize involvement in economy and 
private life; the theory/concept of effective state, according to which state should im-
prove the ways of discovering the social desires and the ways of their fulfillment; cor-
porate governance; entrepreneurial theory. (Rhodes 1996: 652‒658.)  
 
Here we will examine entrepreneurial theory more thoroughly. 
 
 2.1.2. Entrepreneurial theory.  
 
The main idea of entrepreneurship consists in increasing profitability of used recourses. 
So entrepreneurship encourages managers to search for new and effective ways to allo-
cate recourses in order to make more profit. During implementation some ways are 
proved to be effective, some are not. The entrepreneurial learning is an important part of 
entrepreneurship that allows an organization to examine opportunities and threats of the 
market. (Bula 2012: 83.)  
 
Here we will examine some views on entrepreneurial theory: 
Economist Jean-Batiste Say was the first scientist, who described entrepreneurial theory 
and who invented the term “entrepreneur”. He underlines, that a profit is created by re-
locating the recourses from less productive sphere to more productive one. (Bula 2012: 
84.)  
Joseph Schumpeter was a researcher, who developed entrepreneurial theory (Bula 2012: 
84). He adds that a profit is created not so much by relocating the recourses from less 
productive sphere to more productive one, but by creating more productive ways of us-
ing the resources (Croitoru 2012: 144). He sees an entrepreneur as an innovator who 
searches for new and effective ways of production (Croitoru 2012: 145). According to 
him, such new and effective ways of production are discovered by failing old and no-
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more- effective ones. Schumpeter calls the phenomenon the process of creative destruc-
tion.  We can say that the competition is considered to be the moving force of creative 
destruction. The advantages of creative destruction are: qualitative change in a product, 
reduction of prices, and development of new technologies. The market always exists in 
a state of change not only because it always responses the environment, but also be-
cause and it is a process by nature. (Schumpeter 1975: 82‒85.) 
Israel Kirzner was also studying entrepreneurship (Croitoru 2012: 145).  Kirzner (1997: 
63‒66) examined two points of view, concerning the nature of the market, those “The 
natural state for market is equilibrium” and “The natural state for market is disequili-
brium”  
According to earlier concept, the market should be explored only being in a state of 
equilibrium, because it is considered its natural state.  The state of equilibrium is 
achieved through a balance between demand and supply that resulted in stable market 
prices.  The concept is a basis for the planned economy, because the balance is easily 
achieved through the state regulation.  One of the main characteristics of a state of equi-
librium is inefficiency caused by lack of competition. Austrian researchers, among who 
were Mises and Hayek (1949 and 1937, quoted in Kirzner 1997: 67–74), argued the 
notion, that equilibrium is the natural state for market. In the market economy it is im-
possible to achieve and preserve equilibrium because of the competition between mar-
ket players. As I have said before Kirzner supported their point of view. According to 
them entrepreneurial process, entrepreneurial discovery, competition, Kirzner adds also 
here and efficiency entrepreneurs themselves are essential for market economics. (Kirz-
ner1997: 67‒74.)  
 
1. entrepreneurial process  
Mises sees a market as an “entrepreneurially driven process” (1949 quoted in Kirz-
ner1997: 67‒68): the market is pushed by entrepreneurs, who look for the profit. Profit-
seeking driven process cannot occur in non-competitive environment, so we can say that 
the market naturally exists in the state of disequilibrium. 
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2.  entrepreneurial discovery 
However in the article Kirzner (1997: 71‒73) pays more attention to the problem of 
entrepreneurial discovery than to entrepreneurial process. According to Kirzner the duty 
of entrepreneur consists in discovery of   new and effective opportunities for profit. 
During the entrepreneurial process (market) their efficiency is eliminated, and then en-
trepreneur should discover new ones. The role of discovery is very essential: new and 
effective ways of production opportunities should be discovered to keep entrepreneurial 
process going. The decision can be corrected as a result of new opportunities. The ob-
jects of discovery can are: unknown natural recourses, new kinds of products, more ef-
fective ways of using recourses, new type of organization and management, plans of the 
comparators, new market opportunities (Schumpeter 1975:84).  
 
3. Competition.  
The number of market players is not limited, whereas the number of discovered natural 
recourses, kinds of products, ways of using recourses est. is. Entrepreneurs compete for 
the opportunities among themselves. Hayek (1949: 345‒346) considers knowledge a 
very big part of entrepreneurial process. The entrepreneur, who possesses more detailed 
and recent information about market opportunities wins the competition, in other words 
increases the profit, so Hayek underlines the competitive nature of the market  (Kirz-
ner1997:63‒66, 67). 
 
4.  Efficiency 
Efficiency can be called a consequence of competition. Competition encourages entre-
preneurs for entrepreneurial discovery to fulfill the demands of consumers more effi-
cient (Kirzner1997: 81). 
 
5. Entrepreneurs themselves 
An entrepreneur plays a great role on the market: an entrepreneur should be always ac-
tive to seek and discover new opportunities. New opportunities are opportunities that 
previous entrepreneur has not notice. Missed opportunities stimulates entrepreneur to 
learn a competitor better.  An entrepreneur plays a huge role in the market process: en-
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trepreneur should always be active in order to create, search and discover opportunities 
to push the market process. (Kirzner1997: 69‒70.)  
 
 
2.2. Entrepreneurial University 
 
The main idea of the concept is that university should act and should be managed like 
enterprise (Clark 1998: 3‒5). First of all, we will discuss reasons of establishing entre-
preneurial university. 
 
 The following reasons are presented in the article “Towards the Entrepreneurial Uni-
versity?” : implementation of New Public Management in the 1970-80s; development of 
self-employment strategy as an answer  to the problem of unemployment; increased 
competitiveness between universities and other educational institutions,  new sources of 
knowledge and education (Competitiveness of graduates  on local, national and interna-
tional market);increased competitiveness between students (future employees), con-
nected with globalization; domination of small size enterprises over large one, because 
of their ability to adapt to new circumstances (Gibb & Hannon 2013: 6).  The Bologna 
process adds: multiplied number of university responsibilities, among which are public, 
social, academic, research responsibilities (Graz Declaration 2003:2‒3).  Gibb (2012: 
7‒9) in his article  “Leading the entrepreneurial University” adds  to the reasons: high 
pace of changing environment ( including scientific and technological development, that 
should be adapted and used by university), massification of education, diversity of or-
ganizations graduates can work in, competition with other sources of education. Creat-
ing Entrepreneurial Universities became a response to all these pressures. 
 
 Here we want to summarize a book by Burton R Clark “Creating Entrepreneurial Uni-
versities. Organizational pathways of transformation”.  In his book Burton R Clark ana-
lyses ways of introduction of entrepreneurial concept into five European Universities: 
the University of Warwick in the United Kingdom, the University of Twente in the 
Netherlands, the University of Strathclyde in Scotland, the Chalmers University of 
Technology in Sweden, and the University of Joensuu in Finland. (Clark 1998: 8; 103.) 
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In spite the fact that all the five universities have different backgrounds and   Burton R 
Clark find similar elements in their transformations. They are diversifying funding base, 
developing periphery, strengthening steering core, integrating entrepreneurial culture, 
and stimulating academic heartland. (Clark 1998: 5‒7.) 
 
 Here we will try to describe the elements and the ways of their implementing in the 
above-mentioned universities. All five elements are tightly connected with each other, 
and here in this book discussed separately only for methodological reasons. To my mind 
we should start with the funding, because budget cuts became the main reason for en-
trepreneurial change in almost all cases. (Clark 1998: 15‒17, 40, 65, 84‒85.)  
 
2.2.1. Diversifying funding base  
 
The purposes of diversifying funding base are: earning more money, diminishing the 
government control, creating “focused university” (Clark 1998: 55). 
 
Universities have four main ways of earning money (Clark 1998: 15‒20, 71‒74 25‒27, 
50, 56, 105, 71, 77, 18, 92, 87):  
1. Money from university services: contract education (development of 
training program for enterprises), contract research (conducting research 
for industry), money from patents and intellectual property, paid services, 
provided for outsiders (tailor-made courses for companies). 
2. Grants: state grants for different projects (for example, for building a re-
search center), grants for development international study programs from 
international originations (for example EU grants for providing Bologna 
process), research grants. 
3. Money from private people and organizations: fees for foreign students, 
donations from alumni; fundraising: money from juridical or private phi-
lanthropist for particular project. 
4. Investments in periphery of university: establishing new units, that pro-
vide paid services for outsiders (laboratories), lecture halls etс. 
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The entrepreneurial idea of university means that educational institution is very active: 
it searches opportunity to earn money, it earns money, and it successfully invests mon-
ey, so it behaves like an enterprise (Clark 1998: 3‒5).  
 
2.2.2. Developing periphery. 
 
As I have mentioned periphery of university is considered to be one of the main funding 
sources. However its main purpose is to serve as a link between university and envi-
ronment, and thus it assists university: to adjust to new circumstances, to meet the re-
quirements of both students and employers, to find an opportunity to problem solving 
education, to provide students with skills that they will need in their professional life, to 
find demand-response balance between university and environment, to meet its educa-
tional  goals, to assist students and professors in their teaching-learning practice. (Clark 
1998: 6; 129‒132; 138‒139.)  
 
So we can see periphery plays a very important role in entrepreneurial university, how-
ever it also has a positive effect on the environment, because it makes university satisfy 
the local needs. We will take an example of the Twente University of Technology in the 
Netherlands from the book. Initial depressed economy of the region became flourishing 
because of industrial development, namely because of the firms and enterprises that 
were set up by the graduates of Twente.  So we can say Twente created regional indus-
try to large extent and developed cooperation with it simultaneously. (Clark 1998: 39–
60, 43, 47–48.) 
 
However expansion of periphery means not industrial development outside the campus, 
but also establishment of new units on campus. Campus area can be developed by estab-
lishing: private units within the university structure: conference centers, bookstores, 
apartments for guests, students dormitories, hotels, est.; units that provide research, 
teaching and social services not only for university, but also for  outsiders (language 
centers, laboratories);campus incubators (to help young enterprises), that assists the stu-
dents and graduates in foundation of their own firms. (Clark 1998: 15‒20; 50‒53; 
71‒74.) 
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We can make a conclusion that development of periphery means establishment of new 
units on campus that leads to changes in management and administration of university. 
 
 
2.2.3. Strengthening steering core  
 
The increased number of university units and development of third steam resources 
change the management and leadership of the university. Financing from different re-
sources provide managerial independence of the university from the state that leads to 
structural changes within the university. The increased number of units stimulates uni-
versity to look for the   new ways of communication among them.  All these changes 
promote strengthening steering core of the university. (Clark 1998: 7; 21‒25; 44‒47; 76 
‒80; 94; 107‒109.)  The styles of management vary from university to university but we 
will try to display some common principles:  
 
 2.2.3.1.      Financial independence of each department 
 
The power in the university is decentralized and each department is quite independent, 
because it has a right to decide how to spend, received from University budget (Clark 
1998: 45). Department can be engaged financial relations with university units but also 
have business relations outside university. Department can create its own budget from 
university money, from research money, from contract education. It can buy services 
from different units, it can invest money in developing periphery (building of research 
centers, laboratories), and it also can sell its services to enterprises.  Financial indepen-
dence gives to department freedom in areas of teaching, research and public services: 
for example each department can create their own research areas, hire professors, to 
develop programs and curricular, to balance proportions between teaching, research and 
public services. (Clark 1998: 23, 76, 98.)  
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 2.2.3.2.      The structure of university  
 
The structure of university is complex and diverse, because it includes departments, 
faculties, schools, service units, periphery (spin-off companies) etc.  Each unit has a 
certain degree of autonomy, so the structure of university is loose and flexible. Units 
within universities can interact with each other and with the environment without in-
volving the university administration, in other words their managerial autonomy is 
wide. Loose structure of university allows to react to the changes in the environment 
and to get used to new circumstances very quickly. (Clark 1998: 76, 107‒110.)  
 
2.3.3.3.   Division of tasks  
 
Diversity and complexity of university‟s structure influence the distribution of the tasks 
between employees. The staff of the university can be divided into four groups: profes-
sorship, university administration, the deans and the senior managers (administrators). 
Professors are responsible for fulfillment of teaching and research tasks. The primary 
task of managers is to develop strategy of earning and effective allocating the money. 
University administration is responsible for general strategic planning. The deans are 
mediators between professorship and managers, whose main task is to unite managerial 
and teaching goals. (Clark 1998: 69‒70, 81, 90.) 
 
2.2.3.4. Involvement of professional managers into management  
 
Each unit of the University is leading by professional manager because of complex and 
diverse structure. The primary task of managers is to develop strategy of earning and 
effective allocating the money. The manager makes contacts with industry, other de-
partments and periphery. Managers that were previously employed in industry are 
usually hired by universities. Previous experience, business connections with enterpris-
es, knowledge of industrial needs are essential characteristics for the university manag-
er. (Clark 1998:25, 69‒75.) 
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2.2.3.5. Incorporating representatives of employees in the administrative bodies of uni-
versity 
 
The distribution of the tasks between employees makes university promote cooperation 
and communication between them. Cooperation is achieved by different means:  by 
interdisciplinary and interdepartmental educational programs, by regular meetings and 
discussions between administrative board and professorship, by creation of the universi-
ty information system, by the fact that representatives of employees are incorporated in 
university council, and central committees, where they together plan the work of the 
University. (Clark 1998: 68‒72, 81‒85, 90‒93.) 
 
Not all the university employees are represented in the administrative board to avoid 
bureaucracy. Bureaucracy is typical for development of entrepreneurial university. It is 
connected with growing number of units; the different committees are established to 
represent all the units in the administrative board. With the time being   the number of 
committees and number of representatives are reduced. (Clark 1998: 110‒112.) 
 
2.2.3.6. Involvement of stakeholders in the management  
 
Here we will discuss the role of stakeholders in the management of university. As I said 
before it is very important to entrepreneurial university to be in connection with the en-
vironment. Stakeholders can be considered as representatives of environment, in other 
words stakeholders are people who can influence activity of university. They are stu-
dents, graduates, course applicants, employees, the Ministry of Education, grant agen-
cies, sponsors, other educational institutions, businesses, suppliers (schools), the gov-
ernments on the central, regional and local levels, the public authorities (e.g. the tax 
authorities, health insurance companies, social security administration, etc.), the public 
(Tetrikova & Sabolova  2010: 142). Management of university has become a very chal-
lenging and complicated process, because so many stakeholders are engaged in it. In 
order to deal successfully with stakeholders should be divided into different categories. 
There are several approaches in grouping of stakeholders. 
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According to the first approach, stakeholders can be divided into two main categories: 
primary and secondary. Primary stakeholders are those that crucial for existence of uni-
versity, whereas secondary stakeholders are those that influence university indirectly. 
Primary stakeholders of university are their students, their employees, the course appli-
cants. Secondary  stakeholders of university are their graduates, other educational insti-
tutions, businesses, suppliers(schools), the governments on the central, regional and 
local levels, the public authorities (e.g. the tax authorities, health insurance companies, 
social security administration, etc.), the public, the grant agencies, the Ministry of Edu-
cation. (Mainardas, Alves & Raposo 2010: 85, Tetrikova & Sabolova 2010:142‒143.) 
 
According to another approach, stakeholders can be divided into three categories: inter-
nal, directly affected, indirectly affected (Freeman 1984: 25). Internal stakeholders of 
university are their students and their employees; directly affected stakeholders of uni-
versity are their graduates,  the course applicants; indirectly affected stakeholders of 
university are the grant agencies,  the sponsors, other educational institutions,  the Min-
istry of Education businesses, suppliers(schools), the governments on the central, re-
gional and local levels, the public authorities (e.g. the tax authorities, health insurance 
companies, social security administration, etc.),  the public. (Mainardas, Alves & Rapo-
so 2010:79‒80, Tetrikova& Sabolova 2010:142‒143.)  
 
There are deferent strategies of relations between university and stakeholders: reaction, 
defense, accommodation, and proaction. These strategies reflect the degree of willing-
ness to meet stakeholders‟ demands from complete resisting to complete satisfaction of 
ones (Clarkson 1995: 97‒99). Here we will present the example of the Twente Universi-
ty of Technology in the Netherlands on involvement of stakeholders in the management. 
The first step of the university   was to attract student not only by good education, but 
also by encouraging “students‟ activism” (Clark 1998: 42). The students were elected to 
university council and were allowed to participate in governing of University. Students‟ 
active involvement in management of university was a quite new decision not only for 
the Netherlands but for whole Europe that allowed attracting to Twente many active 
students. “Students‟ activism” became the main features of Twente (Clark 1998: 42).  
Decade later, Students‟ activism turned into students‟ entrepreneurship.  Graduates that 
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were encouraged to organize their own firms and enterprises, ”knowledge-intensive 
companies” (Clark 1998:47) as they are called in the book, became the partners of 
Twente (Clark 1998:57). 
 
So we can say that strong steering core balances managerial autonomy of units in order 
to allow university to exist as a single entity. Strong steering core are based on common 
values and believes towards the future of university. 
 
2.2.4. Integrating entrepreneurial culture  
 
Analyzing the history of entrepreneurial change in five universities we can say that en-
trepreneurial culture is the most difficult thing to describe: it cannot be seen, touched, 
calculated. It is very hard to separate it from other elements of the entrepreneurial uni-
versity. Entrepreneurial culture cannot be integrated deliberately; it appears simulta-
neously with other changes. Entrepreneurial culture can be described as desire for En-
trepreneurial change and sense of unity. (Clark 1998:7‒8.) 
 
As I have said before the structure of university is complex and diverse: it includes de-
partments, faculties, schools, and periphery etc.  All these units are financially indepen-
dent from each other, have their own managers and contacts with environment so the 
university exits as whole because of sharing common values, sense of belonging and 
unity. Entrepreneurial culture cannot be introduced from the top: it can be foster by giv-
ing managerial autonomy to faculty level. Autonomy gives both freedom and responsi-
bility, in other words a meaning to all the actions of professorship and senior managers. 
Integrating entrepreneurial culture has several steps: formulating goal and strategic plan 
of university-goal and plan become the idea of university-the idea is developed into the 
purpose-the purpose into „mission statement ‟-„mission statement‟ into culture -culture 
into saga (Clark 1998: 54‒55, 143‒144).  
 
Entrepreneurial culture incorporates not only managers and professors, but also stu-
dents, graduates, partners- all the stakeholders. Involvement in management of universi-
24 
 
ty encourages stakeholders to be active, to participate in live of the university, to change 
the university for the best. 
 
2.2.5. Stimulating academic heartland 
 
Entrepreneurial change in universities starts from great environmental impulse: budget 
cuts, strengthening competition, diminishing number of students etc. Awareness of the 
problems made active professors and administrators unite and search for the solutions. 
The solutions let to one to make a university active business-like organization. So turn-
ing into entrepreneurial university is developed into institutional idea, around which 
academic heartland is formed. The main idea of stimulating academic heartland is to 
encourage all the employees, first of all professors, to be active: participate in changers, 
to share goals, ideas, and purposes of university. (Clark 1998:137‒138.) Sometimes the 
role of the rector is very important in entrepreneurial reforms. Clark (1998: 44‒55, 66–
67, 88 ,107) underlines the roles of  Harry Van den Kroonenberg, Erik Bolle and Harry 
Fekkers, who made administrative duties during 1980-s (1980–90) in the transforma-
tional period of Twente into entrepreneurial university, Graham Hills, J.T.  Wallmark, 
Kyösti Pulliainen. They stimulated academic heartland on one hand by giving profes-
sors freedom in teaching and research, on the other hand by introducing close coopera-
tion of all university units through cross-disciplinary and cross-departmental education-
al programs. Involvement in management of university encourages professors to be ac-
tive, to participate in live of the university, to change the university for the best.  
 
2.2.6. Summary  
 
The main characteristics of modern world: integration, globalization, changes- all that 
shapes market. Market in its turn determines the all spheres of our lives.  The demands 
of market changed the idea of public management and introduced new public manage-
ment. The main principle of new public management - emphases on customers and on 
service delivery- was applied to all market players. Nowadays universities are also seen 
as market players. In order to  be competitive universities should be financial indepen-
dent, dependent on many money recourses, meet desires of stakeholders, have flexible 
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structure, be managed by professional managers, have goals and inner culture. The uni-
versities who adapt above-mentioned principles called entrepreneurial universities.  
Students are seen as main stakeholders of universities, so the universities try not only to 
meet desires of their students, but also involve them into the management. An entrepre-
neurial university needs active students to learn their desires and demands to meet them. 
Active students can become the partners of a university in future.  So an entrepreneurial 
university tries to become active and independent itself, but also foster activity and in-
dependence in its students.  
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3. EUROPEAN HIGHER EDUCATION IN TRANSITION 
3.1. Origins and history  of the Bologna Process 
 
The European Union - an economic and political union of twenty-seven European coun-
tries- was formed in 1993, when the Maastricht Treaty   was signed. The member-states 
of the European Union are Austria, Belgium, Bulgaria, Cyprus, Czech Republic, Den-
mark, Estonia, Finland, France, Germany, Greece, Hungary, Ireland, Italy, Latvia, Li-
thuania, Luxemburg, Malta, Netherlands, Poland, Portugal, Romania, Slovakia, Slove-
nia, Spain, Sweden and United Kingdom.  The EU has governmental organs, banking 
system that provides its functioning, also anthem and flag, which can be seen as the 
symbols of European collective identity.  (European Commission 2014.) 
 
However the history of European Union started long before the signing of The Maas-
tricht Treaty. After the Second World War, the Cold War started and    the Soviet East-
ern block and Western block were formed. Western block, which was consisted of  
Greece, Norway, Iceland, United Kingdom, Denmark, West  Germany, Italy, Nether-
lands, Belgium and Luxembourg, had to start integration to be capable of resisting to 
the Soviet Powers. In 1957 the Treaties of Rome (the Treaty establishing the European 
Atomic Energy Community and the Treaty establishing the European Economic Com-
munity (the EEC Treaty)) were signed by Belgium, France, Italy, Luxembourg, and the 
Netherlands. The Treaties of Rome gave start not only to economical but also a political 
integration of Europe: by establishing European Parliament in 1957 and European 
Commission in 1958.  After that other European countries started to join EEC. So we 
can make a conclusion that European integration was initially economically and politi-
cally driven.   (Maastricht Treaty 1992:10, 13, 16, European Commission 2014.) 
 
The main purpose of the establishing the European Union in 1993 was to become com-
petitive on the world market by the means of economical and political  integration with-
in European continent, that   resulted in a single market, a common trade policy, a 
common currency,  an abolition of passport control between member states under  
Schengen Agreement est.  In addition to political and economical integration, Europe 
needed cultural community to exist as a union. So it is obvious that after the European 
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Union was formed, the question about common European culture, common European 
identity and about common European values has become an urgent issue. We can say 
that nowadays the integration of the European Union moved from political and econom-
ical levels to social and cultural ones, aiming at development European community. 
(Ibid.) 
 
The reason, why I examine origins and history of the European integration so thorough-
ly in this paper is connected with the increasing role of common European Higher Edu-
cation Area in formatting of modern European society and disseminating of   common 
European values. According to the Bologna Declaration, one of the aims of creating 
common European higher education area was to provide European Community and to 
promote European cooperation.   It is also necessary to underline the idea that interac-
tion in educational sphere is conductive to forming of European identity and developing 
of the European Union as a knowledge-based society through   creating a strong system 
of Higher Education. (European Commission 2014, EU 2014.) 
 
European higher education system (especially master level) is oriented to create and 
transmit common European values, in contradistinction to school education that is re-
sponsible for fostering national values and patriotism (Towards the EHEA 2001: 3). It is 
always underlined, that European identity co-exists with national identities and Euro-
pean values are based on national values (European Commission 2014). So the main 
aim of European cultural politics (which intersects with educational politics) is to help 
people become aware of their common values through different means (European 
Commission 2014). Sorbonne Declaration (1998) proclaims that common education 
area was established in order to create common European “intellectual, cultural, social 
and technical dimensions” (1) that will influence positively strengthening of common 
European values. According to the main documents, relevant to this  process,  a strong  
European Community and  close  European cooperation can be achieved  through dif-
ferent measures, among which are: facilitation of European citizens‟ mobility and em-
ployability (Bologna Declaration 1999: 2), dissemination of knowledge  throughout the 
continent (Sorbonne Declaration1998: 1), providing European knowledge-based socie-
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ty, and  conducting different inter-European programs, aiming at acquaintance with dif-
ferent European cultures  and language learning (European Commission 2014). 
 
Providing mobility of European citizens in terms of studies and employment is impor-
tant to cultural exchange within the European Union.  The mobility is maintained at all 
the levels: European, national, and organizational (university level) (Graz Declaration 
2003:3‒4). For example, the mobility in terms of studies is enhanced through the pro-
grams of students and professors exchange. At European (international) level different 
means of supporting academic mobility are elaborated:    European Credit Transfer Sys-
tem (ECTS), “a system of easily readable and comparable degrees” (Towards the    
EHEA 2001: 1), system of academic recognition of study periods, system of study 
grants est.   The mobility in terms of employment is achieved by unified Diploma Sup-
plement (Bologna Declaration 1999: 2), so the graduate from European university can 
be accepted for a job in any European country without conformation of the qualifica-
tion. The mobility in its turn provides good opportunities for cultures‟ interaction and 
for dissemination of common European values. (Towards the EHEA 2001:2, Graz Dec-
laration 2003:2–3.) 
 
Nowadays, universities are not only recognized  as  “centers  of  culture, knowledge and 
research”  (Magna Charta 1998: 1) that transmit knowledge,  common European culture 
and  values to  the younger generation, but also as organizations that are called  to de-
velop and  improve “civic society across the Europe” (Graz Declaration 2003:1). In ad-
dition to the above-mentioned public responsibilities the support and development of 
core academic values and development of European cooperation should be also in-
cluded to the list of their responsibilities. All these are conducted with mutual coopera-
tion with organizations of different levels: European, national, institutional. The Euro-
pean Commission plays a major role in Bologna process. Among the activities of the 
European Commission towards common HEA are    “culture, education and youth” and 
“employment and social rights” policies. ”Culture, education and youth” policy has 
three main goals: to support cultural diversity, to facilitate mobility of European citizens 
in terms of studies, to facilitate cultural cooperation between member-states. “Employ-
29 
 
ment and social rights” program includes providing opportunities for life –long learning 
and for learning languages.   (European Commission 2014.) 
 
Language is considered to be an important element of culture that reflects and preserves 
traditions and customs of each culture. Nowadays language policy is recognized to be 
very essential for the advancement of European Community. According to European 
Commission, twenty three languages are recognized as official languages of the Euro-
pean Union and more will be added as new countries join.  It is always underlined that 
language learning should be promoted and language diversity should be protected. (Eu-
ropean Commission 2014.) 
 
3.2. Main characteristics of  the European Higher Education Area 
 
One of the aims of creating common European Higher Education Area is to raise the 
international competitiveness and attractiveness of the European Higher Education Sys-
tem by making it more accessible for both European and non-European citizens.   The 
other important goal of Bologna process is   to facilitate mobility of European citizens 
in terms of studies and employment. So the integration of the Europe happens not only 
on political and economical levels, but also on educational level that is conductive to 
forming of European identity.  However,  it is necessary to mention that Bologna 
process doesn‟t aim on  establishing  identical educational  systems in all European 
countries, on the contrary “diversity of universities” (Graz Declaration 2003:2) and di-
versity of educational  programs  are very essential, so that  “ national identities  and 
common interest can interact  and strengthen  for the benefit of Europe  and of its citi-
zens ” (Sorbonne Declaration 1998: 3).  Finally, common Higher Education Area   is 
introduced to create strong, liberal and peaceful society within European borders.  So 
summarizing all above-mentioned we should say, that the Bologna process is consi-
dered to be one the most important process that promotes further integration of the Eu-
ropean Union. 
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Despite the fact that the Bologna process started with signing of an intergovernmental 
treaty, it is implemented on three deferent levels: European or international, national, 
institutional. 
 
Different European organizations  are involved in elaborating of modes and structures, 
that  promoting the Bologna process: among them are the European Commission,  the 
Council of  Europe, The European Association for Quality Assurance in Higher Educa-
tion, the European association of institutions  in Higher Education and others. 
 
Work at the national level involves the governments and ministries of education and 
mainly focuses on improving legitimating in order to facilitate actual implementation of 
the Bologna Process. 
 
The institutional level involves higher education institutions, their faculties or depart-
ments, student and staff representatives and many other actors. It is always underlined 
that universities plays a significant role in the implementation of Bologna process 
(Magna Charta, Gras Declaration, and Sorbonne Declaration).  Beside above-mentioned 
civic and cultural responsibilities it is essential to mention that higher education should 
respond both economical demands of the European society and individual demands of 
European citizens that can be achieved only by creating of flexible study programs at 
the university level. Among these demands the attention should be focused on introduc-
tion of new technologies in the education process that is provided by the inseparable 
character of “teaching and research” (Magna Charta 1998: 1) and on lifelong learning 
or education through the life (Towards the EHEA 2001:3). 
   
As it was mentioned above, flexibility of higher education is regarded to be one of the 
key features   of the European Higher Education Institutions. Universities need “mana-
gerial freedom and less rigid regulatory frameworks” to create their own study programs 
(Message 2001:1). The study programs should be unique and various, but at the same 
time they should respond to common educational standards.   Universities are responsi-
ble not only  for elaboration of their own curricular,  but also for assessment and im-
proving of their activities, that requires development of  quality  assurance, based on 
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“internal quality cultures”(Graz Declaration 2003: 4). Universities are provided with a 
great academic autonomy, that requires beside elaboration of their curricular,    elabora-
tion of “criteria for the acceptance of professors and students” (Message 2001:1) and 
selecting teaching and research areas.  However   managerial freedom includes not only 
educational concerns, but also financial aspects as well as collaboration with other uni-
versities.  Universities are strongly encouraged to search opportunities for self- funding 
that leads to their financial independence. Financial independence in its turn   provides 
universities with “intellectual and moral independence of political authority and eco-
nomic power” (Magna Charta 1998:1).  
 
Also expanding of managerial autonomy is conductive to collaboration between Uni-
versities that is considered to be very essential in promoting and strengthening of com-
mon European Higher Education Area. Collaboration between Universities requires first 
of all “mutual exchange of information and documentation” (Magna Charta 1998: 2), 
that helps to achieve transparency, that is regarded to be one of the fundamental charac-
teristics of the European Higher Education Area. It is also seen as a basis for further 
cooperation, including Joint educational programmes and academic mobility. Elabora-
tion of Joint educational programmes supposes exchange of scientific achievements that 
helps to improve European Union as knowledge society (Graz Declaration 2003: 2).  
Elaboration of joint programmes (first of all at Master level) also aims on maintaining 
mobility among students. As I have mentioned before mobility of European citizens in 
terms of studies and employment is called to advance further development of the Euro-
pean Union.  At European (international) level different means of supporting academic 
mobility are elaborated:    European Credit Transfer System (ECTS),  Diploma Supple-
ment, “a system of easily  readable  and comparable degrees”, system of academic rec-
ognition of study periods, system of study grants  est. (Towards the EHEA  2001:3). At 
institutional level academic mobility is stimulated by different measures of students 
supporting both in social and academic spheres.   Social support first of all means 
“housing and opportunities for part-time job” (Graz Declaration 2003: 3) and academic 
support includes opportunities for “learning languages, academic and professional 
counseling” (Graz Declaration 2003:3). To summarize all above mentioned, we can 
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draw the conclusion   that actual implementation of the ideas of Bologna process rests 
with universities. 
 
We  can conclude that the Bologna process suggests widening the managerial autonomy 
of universities, which means creating educational  programs by universities themselves,  
independence in  selecting  higher-education teaching personnel (professors) and  stu-
dents by elaborating  own criteria acceptance (Message 2001: 1), independence in de-
termination of teaching and research areas, independence in  selecting of partner-
universities, financial independence ( providing opportunities for  self- funding) (Graz 
Declaration 2003:3). All these measures on the one hand allow creating general frame-
work for implementation of the goal of Bologna process, but on the other hand preserve 
national characteristics of education system. 
 
3.3. Role of the students in European Higher Education Area 
 
Role of the students in the European Higher Education Area is determined by following 
document Student Goteborg Declaration (2001). The main principles of it are: active 
involvement of National Students Union in  the creation of the European Higher Educa-
tion Area, equality between all European students, right for market-oriented skills and 
knowledge, students are not  treated as consumers, students are treated as partners (Stu-
dent Goteborg Declaration 2001: 1‒2). 
 
Tools for promoting above- mentioned principles are: Diploma Supplement for Equality 
in employability, study grants for equality in accessibility, involvement students into 
management of University (Student Goteborg Declaration 2001:2). 
 
The Bologna process is implemented on three different levels:  international (European), 
national, institutional (Graz Declarations 2003:3‒4). 
 
The Student are represented at European or international level  by the  European Stu-
dents' Union (ESU) and Erasmus Students Network (ESN), at national – National Union 
of University Unions, institutional - Student Union of particular university, Erasmus 
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Students Network of particular university. (Graz Declaration 2003:3‒4, European Stu-
dents' Union 2014.) 
 
The Erasmus Students Network (ESN) represents European students in the highest Eu-
ropean bodies, for example the European Parliament and the Council, promotes interna-
tionalization, creates mobile and flexible education environment, promotes mobility. 
(Erasmus Students Network (ESN) 2014.) 
 
The European Students' Union (ESU) represents  students at the European level ( the 
European Union, Bologna Follow Up Group, Council of Europe and UNESCO.), articu-
lates  the educational, social, economic and cultural interests of students at the European 
level and promotes  students‟ educational, democratic and political and social rights 
(European Students' Union 2014 ). 
  
National Union of Students‟ Unions acts as a political actor. It presents the position of 
the students on particular issues that is connected with higher education policies, is 
represented in national bodies, that is connected with higher education policies, protects 
rights of the students at national level, promotes educational, financial, and social bene-
fits for students, and organizes meetings of representatives of all student unions of the 
country.  The role of the student organizations at institutional level will be presented in 
the practical part. (SYL 2014.) 
 
3.4. Summary 
 
The integration of Europe happens on three levels: political, economical and so-
cial/cultural (Sorbonne Joint Declaration 1998: 1). Higher education plays a great role 
on all three levels. On political level: all the documents were signed on ministerial level. 
Through European Higher Education Area the different European programs function. 
On economical level: introduction on Diploma Supplement promotes employability 
trough the continent. On social/cultural level: European Higher Education Area plays a 
great role in formatting of modern European society and disseminating of   common 
European values. (Bologna Declaration 1999: 1.) The Bologna process is mostly 
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oriented towards enhancing mobility within the European Union as a core factor of pro-
viding European economic and cultural integration (Sorbonne Declaration 1998: 1). 
 
In this chapter the attention was drawn to the role of the universities in the implementa-
tion of Bologna process. The universities should both meet desires of students and ful-
fill the demands of society in order to that universities should be financial independent 
and as a result flexible.  The desires of students and the demands of society intersect in 
the area of students‟ activity. Both society and students themselves need students‟ activ-
ity. Students want active participation in life of University in order to influence it, Uni-
versity wants active participation of the students, in order to learn and fulfill their de-
mands and desires. 
 
So the students were involved and have been seen as partners (not mere consumers) of 
the Bologna process from very beginning.  It allowed building strong student body on 
all levels from university to Europe. Student body not only protects their rights, but arti-
culates their wishes and desires, so it behaves like political actor. 
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4. HIGHER EDUCATION IN RUSSIA      
 
4.1. History of  Russian  system  of higher education 
 
We should begin to describe Russian system of high education since the time of Russian 
Empire. From very beginning higher education in Russia was oriented on aristocracy 
that had a great influence on the study curricular. It aimed on intellectual and moral de-
velopment of student by including of the wide range of subjects. As a consequence of 
industrial revolution the economy demanded a lot of skilled workers. So the rapid 
growth took place in the sphere of higher education: for example, the number of stu-
dents in Russia has risen from 8500 in 1860 to 12,500 in 1890 and 127,000 in 1914 (Mi-
ronov 2000a: Attachment -table № 10).  So higher education became more accessible 
not for children of aristocracy and manufacturers but also for people from other classes 
of society because of the need for skilled workers. I should mentioned that higher edu-
cation in Russian Empire required payment, so not everyone could enter the university 
only students from rich families and talent students who could get a special state scho-
larship ( Avrus 2001: 9, 17‒18). However in the time of industrialization the study cur-
ricular was not changed much, because it was considered, that universities are mostly 
meant for noble people and colleges for other students (Pyhalov 2011: 198‒199).   
In 1920-s  the number of universities grew almost in five times for really short time that 
had  a negative impact on the quality of higher education in them. It can be explained by 
the fact, it is impossible in such a short period of time to provide all the universities 
with professors and administrative staff, with libraries and laboratory equipment. (Kha-
nin 2008: 124‒126.)  
 
During this period several reforms were conducted, for example universities were trans-
formed from the center of science and education into purely the centers of education. 
Enormous quantitative rapid growth continued in 1950s, and it was not accompanied 
with the same qualitative growth in spite of the great advances in science, technology 
and economics of the Soviet Union. In fact, admission to universities between 1950 and 
1960 rose from 349 to 593 thousand people (Mironov 2000b: Attachment -table № 10).  
Serious academic work of students almost stopped due to the huge numerical growth of 
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higher education and because level the requirements for students became lower.  (Lopa-
tin 2008:189‒190.)   
 
Soviet higher education system was aiming on preparing of the broad-educated profes-
sionals,   active builders of communist society.  One of the most important parts of So-
viet higher education was the communist education of students; each institution creates 
a system of educational activities, providing a high ideological-political level of train-
ing. The task of university was not only to educate students and give them profession, 
but also broaden their horizons in terms of communist ideology. (Great Soviet Encyclo-
pedia 1970) 
 
The most important phenomenon of the post-Soviet higher education in Russia was a 
huge growth of higher education. The number of universities (by 86%) and students (by 
72%) during this period increased dramatically. A lot of new departments and special-
ties appeared, but there was no systematic reformation of the Soviet system, basically 
the old system remains till the present moment (Kliachko & Mau 2007:  47 ‒ 48).  We 
can draw a conclusion that two main special traits of higher education in Russia are: 
mass-involving and broadness of curricular. These special traits determine the main 
characteristics of the Russian system of higher education.  
 
4.2. Main characteristics of the Russian system of higher education  
 
As result of planned economy, the work of Russian universities is still determined by 
the State. So the State regulates the main area of University management: content of 
education, finance, acceptance of higher-education teaching personnel (professors), and 
acceptance of students. Content of research, collaboration with other universities is de-
termined by universities themselves by local regulations.   
 
“Article 30. Local regulations containing rules governing educational relations. 
1. Educational organization makes local regulations containing rules governing 
educational relations (hereinafter - the local regulations), within its competence, 
in accordance with the legislation of the Russian Federation in the manner pre-
scribed by its statutes. 
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 2. Educational  organization makes local regulations on the major issues of the 
organization and implementation of educational activities, including regulating 
the rules for admission of students, classes studying mode, form, frequency and 
procedure for monitoring of the progress and interim assessment of students; the 
order and the legal basis of transferring , dismissing and reinstating students; 
policies of beginning, suspension and termination of the relationship between 
the educational institution and learners …” ( Federal Law 2013: Article 30. ) 
4.2.1. Content of research 
 
Content of research is determined by scientific field of University, more specifically by 
scientific field of departments and subdepartments/chairs. Content of research is defined 
by the basic local regulations. (Belgorod University 2014: 1‒2.)  
 
 
4.2.2. Collaboration with other universities 
 
Collaboration with other Universities includes only the research area (exchange of 
scientific achievements and documentation) and it doesn‟t extend to the exchange of 
students and professors. Universities themselves are searching for partner-universities 
and conclude agreements about exchange. (Immanuel Kant Baltic Federal University 
2014.)  
 
4.2.3. Curriculum 
 
Curriculum is determined by State educational standard.  
“Federal state educational standards is a set of mandatory requirements in the 
implementation of major educational programs of primary general, basic gener-
al, secondary (full) general, initial vocational, secondary and higher vocational 
education educational institutions with state accreditation. Federal state educa-
tional standards provide:1) common educational space of the Russian Federa-
tion; 2) the continuity of the main educational programs of primary general, ba-
sic general, secondary (full) general, initial vocational, secondary and higher 
vocational education….Each standard includes 3 types of requirements:1) The 
requirements for the major educational programs, including the requirements of 
the relation parts of basic educational program and volume, as well as to the ra-
tio of the mandatory part of the basic educational program and part formed  by 
participants of the educational process; 2) requirements conditions for the im-
plementation of the basic education programs, including personnel, financial, 
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logistical and other ones3) requirements for the results of the basic education 
programs.” (Federal Standards 2012.) 
 
For example “State educational Standard of Higher Processional Education. Manage-
ment. Bachelor.” (2010: 11, 14, 21) provides following information: 
 
“The main education Bachelor program requires learning the following educa-
tion cycles …: the Arts, the Social Science, Economics; Science; Occupational 
cycles; and Parts: Physical training; Practice or internship and (or) research; 
Final State Assessment. Each cycle has basic (mandatory) part and optional 
part, determined by University …. The has basic (mandatory)part of Arts…… 
must have the following subjects: «History», «Philosophy», «Foreign Lan-
guage»….Science –cycle must have the following subjects: «Mathematics», 
«Statistics», «Informatics»…….Occupational part contains list of subjects enu-
merated on  pages 15-20…..University may choose from Subjects marked by*”. 
 
4.2.4. Finance 
 
 Public/ State universities of Russian Federation are financed by the State, from budgets 
of different levels (federal budget, from budget of territorial subjects, from municipal 
budget) (Federal Law "On Education in the Russian Federation"). Universities are also 
encouraged to attract additional funds. 
 
“Article 41. Financing of educational institutions. 
 
2 … [] Financial support of the educational activities …… [of the] 
…educational institutions are carried out  on the basis  of the federal regula-
tions  of the financial support of educational …………These regulations are de-
termined for each type, form and category of educational institutions, the level 
of educational programs……  [according to number of]…… students, pupils, as 
well as on a different basis……On the expense of the federal budget 
…….training in federal government educational institutions of higher educa-
tion….. [is financed]….. not less than one hundred and seventy students for 
every ten thousand people living in the Russian Federation. 
……… 
8  Educational institution ….[can get]….additional funding through the provid-
ing additional paid education and other services, established by statutes, as well 
as through voluntary donations and earmarked contributions of individuals and 
(or) legal entities, including foreign citizens and (or) foreign legal entities… 
9 Engaging … additional funds…..( paragraph 8 of this Article) shall not entail 
a reduction in standards and (or) the absolute size of the financial support of its 
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activities  from  founder.”  (Federal Law "On Education in the Russian Federa-
tion" 2013.) 
  
4.2.5. Acceptance of higher-education teaching personnel (professors) 
 
For example “State educational Standard of Higher Processional Education. Manage-
ment. Bachelor.” (2010: 26‒27): 
 
“Among Teaching staff should 60% be PhD-holders and 8% should be profes-
sors (degree after PhD)…..Up to 10% of PhD-holders, can be substituted by 
people, who has working experience in this area (top manages, high quality pro-
fessionals) during last 10 years” 
 
Acceptance of higher-education teaching personnel (professors) is competitive.  Criteria 
and procedure of accepting higher-education teaching personnel is determined by Su-
preme Personnel Review Board of Ministry of Education and Science. The head of the 
subdepartment/chair nominates a candidate to the scholastic post and sends his or her 
documents (determined by Supreme Personnel Review Board) to the council of De-
partment.  If the candidate is approved by the Council of Department, the head of the 
Department nominates a candidate to the scholastic post and sends his or her document   
to the Academic Council of University.  After approval by the Academic Council of 
University, the documents are sent to Supreme Personnel Review Board of Ministry of 
Education and Science, where actual acceptance of a candidate happens.  
 
Rectors of Universities are elected.   The list of candidates, approved by the Academic 
Council of University, and other related documents (which are to prove current position, 
academic title of candidates) are presented to Supreme Personnel Review Board of Min-
istry of Education and Science.   After approval by Supreme Personnel Review Board  
of  Ministry of Education and Science the list of candidates is published/ announced. 
Also the announcement contains the date and place (also coordinated with Supreme 
Personnel Review Board of Ministry of Education and Science) of the   conference, 
devoted to the elections of the rector. (Regulations on the Order of Succession 2002: 
1‒2.) 
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The delegates to the conference are elected at the meetings of subdepartments/chairs, 
departments and other structural units by open or secret voting (decided at the meeting) 
by majority vote. (Ibid.) 
 
According to the results of secret voting at the    conference, devoted to the elections of 
the rector, the following decisions can be made: election of one of the candidate to the 
post of the rector, appointing second round of elections with determination of two can-
didates to the post of the rector, admission, that the elections are invalidated. (Ibid.) 
 
The rector assumes office after his or her conformation to the post by Supreme Person-
nel Review Board of Ministry of Education and Science. (Ibid.)   
 
4.2.6. Acceptance of students 
 
 Students are accepted to the Universities according to the results of Unified State Ex-
am. Unified State Exam serves as final examination in school and as entrance examina-
tion to University at the same time. (Official Information Portal of State Unified Exam 
2014.) 
 “Article 70. General requirements for admission to study for undergraduate 
programs and specialitet 
  
1. Admission to… undergraduate programs…. is carried out on the basis of the 
unified state examination, unless otherwise provided for by this Federal Law. 
              
2. The results of the unified state examination for admission to undergraduate 
programs are valid for four years following the year of receipt of such results. 
  
3. The minimum score of the unified state examination in general subjects rele-
vant to ….field of study….. is set by educational organization... 
 
4. The minimum score of the unified state exam that is installed in accordance 
with Part 3 of this Article shall not be less than the number of points the unified 
state examination required for admission to the training program and undergra-
duate programs and specialties established by the federal executive authority re-
sponsible for control and supervision in the field of education…[In other words 
Ministry of Education set the minimum score of the unified state examination 
that can be accepted by the universities,]… 
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7.  If … training for undergraduate programs … in the field that are required 
……certain creative abilities, physical and (or) psychological qualities,… edu-
cational organizations have the right to conduct on subjects which have not car-
ried out unified state examination, additional entrance tests of creative and (or) 
professional orientation, the results of which are taken into account, along with 
the results of the unified state examination during the competition. The list of 
specialties and (or) the areas of training, which for admission ……. of under-
graduate programs and ….. to which can be conducted additional entrance tests 
of creative and (or) of professional orientation… is approved by Government of 
Russian Federation.” (Federal Law 2013: Article 70.) 
 
4.2.7. The student body and student activity 
 
We will start with describing measures of Russian Government towards increasing role 
of students, creation of students‟ bodies and their participation in university govern-
ment. 
 
4.2.7.1. Measures of Russian Government towards increasing role of students, creation 
of students’ bodies and their participation in university government. 
 
We will start with describing measures of authorities towards increasing role of stu-
dents, creation of students‟ bodies and their participation in university government, then 
we will look at  all-Russian youth  organizations and their activity and finally we will 
try to see how all above-mentioned is implemented at the university level. 
 
 “….. Socio-economic development of the Russian Federation National Youth 
Policy from new perspective  -  from the idea of supporting  young people to the 
idea of creating the conditions for …… integration of young citizens in the so-
cio-economic, socio-political and socio-cultural relations in order to increase 
their contribution to the socio-economic development of the country.” (Informa-
tion about state youth policy 2013:9.) 
 
Russian Government tries to support student initiatives, for example among other things 
 “department of state policy in the field of education of children and youth con-
ducts a competitive selection of programs for the development of activities of 
students’ organizations in educational institutions of higher education, for de-
velopment of the student government and increasing the students’ role in the 
modernization of higher education and increasing the students’ role in solving 
socio-economic problems of the city, region and country” (Ministry of Education 
and Science 2014.)  
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In this subchapter we will examine “Concept of state youth policy in the Russian Feder-
ation accepted by Government commission of Youth December 5, 2001”   and “Infor-
mation about the measures for the implementation of state youth policy in the Russian 
Federation that is earmarked to meeting of the board of the Russian Ministry in June 18, 
2013”, because to our mind these are key documents, that determine the role of stu-
dents, students‟ bodies and their participation in university government. 
 
 These documents describe the goals and measures of state youth policy in the Russian 
Federation. The goals are: 
 
- active involvement young citizens  “in political and public life, in the function-
ing of the institutions of law-governed state and civil society, including in the 
activity of youth and children's organizations” 
- modernizing system of education in order that it would be able to meet “the 
needs of modern material and spiritual production”.   
- development in the young citizens “qualities of entrepreneurship, integrity, re-
sponsibility, that will help them express themselves as qualified professionals, 
entrepreneurs, literate consumer” (Concept of state youth policy 2001.),  
- “integration of young citizens in the socio-economic, socio-political and socio-
cultural relations in order to increase their contribution to the socio-economic 
development of the country” (Information about state youth policy 2013:9.) 
 
The measures are: 
-  “support NGOs working in educational institutions”  
- “career guidance, consumer education, the introduction of competition  of pro-
grams and projects in this field“ 
- “support of youth training companies, business incubators, educational and 
business centers, business organizations, more than 75% of the number of with  
employees who are young citizens.” (Concept of state youth policy 2001),  
- ”… partnership between the state, the third sector (non-profit organizations), 
political structures, business and young people themselves”  
- “…stimulating the activity of youth, supporting (student) government.” (Infor-
mation about state youth policy 2013: 12, 17.)  
 
So we can see the correspondence with targets of Bologna process and characteristics or 
entrepreneurial universities:  development of entrepreneurial skills, cooperation of busi-
ness and education. 
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Actual steps towards student bodies: 
- Establishing the Federal Agency for Youth Affairs (Rosmolodezh) 
“Federal Agency for Youth Affairs (Rosmolodezh) is the only profile national 
public authority, whose work is entirely focused on the development of young 
citizens of Russia.”(Rosmolodezh 2014.) 
 
- Establishing the Council of the Ministry of Education and Science of the Rus-
sian Federation of Youth. 
“The Council of the Ministry of Education and Science of the Russian Federa-
tion of Youth was established  in order to promote the conditions for successful 
socialization and effective self-realization of young people, the development of 
the youths’ potentials and its’ benefit for innovative development of the country. 
The Council is consisted of representatives of the Ministry, Rosmolodezh [Fed-
eral Agency for the Youth Affairs], all-Russian, youth, regional, inter-
governmental organizations, non-profit organizations, including scientific and 
educational institutions and students of educational institutions.” (Order 28 
2012.) 
 
- creation of students‟ councils 
“The work of the Council of the Russian Ministry of Youth Affairs resulted in the 
creation of students’ councils, that consist of the students [not engaged in stu-
dent associations] and student associations’ representatives. Currently the regu-
lations about students’ council, as well as the mechanism of the actual election 
to councils are being developed. The establishment of such councils will bring 
together all university student associations and will structure their activities.” 
(Information about state youth policy 2013: 20.)  
 
- launching a program for the development of student clubs 
 “In 2012, the Russian Union of Youth launched a complex program for the crea-
tion and development of student clubs. The Association of coaches for students 
was established for increasing the quality of events organized by student bo-
dies…” (Ibid: 20 – 21.)   
 
As we can see the government tries to support student initiative both directly (through 
legislation) and indirectly (through supporting projects and programs). Most of Youth 
policy is fulfilled through agencies and through competitive selection of programs that 
shows that the government is trying to diminish their influence on the students‟ organi-
zations.  
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4.2.7.2. All-Russian Associations of Youth  
 
Here we will describe some of All-Russian Associations of Youth.  
 
"Russian Union of Youth" is a public youth organization with more than 70 regional 
units, more than 140,000 individual members and nearly 4 million participants in the 
programs (across the country and beyond it).  It has units in universities, colleges, high 
schools and enterprises. The goals of "Russian Union of Youth" are: promoting intercul-
tural communication and international cooperation, support of volunteering, support of 
Student Government (“Association coaches teach how to build a dialogue with the ad-
ministration of the university and the public authorities, to deal effectively with any 
student problems and create student clubs, councils and organizations.”), protection of 
rights and interests of young people.  The tasks of "Russian Union of Youth" are: to 
represent the interests of young people in different bodies, to support youth programs, to 
promote cooperation between authorities, commercial and non-profit organizations. 
(Russian Union of Youth 2014.) 
 
“Russian Union of Student Organizations” RUSO was established on May 21, 2011. 
The governing body of RUSO consists of 21 of representatives of student organizations 
from all over the country Russian Union unites over 100 higher education institutions, 
Different kinds of student organizations ( student unions, councils, trade union commit-
tees) etc with over  than 5 million students are represented in RUSO . The aim of the 
Russian Union of Student Organizations is to influence education to increase its effi-
ciency. The main activities are RUSO: development of proposals in key areas of youth 
policy and the mechanism for its implementation; to solve urgent problems of students 
and student organizations; to support students‟ initiatives in the field of modernization 
of the economy; to promote healthy lifestyles and prevention of illegal actions of stu-
dents. At the moment, the Russian Union of Student Organizations collaborates with 
many other community organizations, as well as the authorities, among them - the Min-
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istry of Education and Science of the Russian Federation, the Russian Rectors' Union, 
and Russian Football Union est. (Russian Union of Student Organizations 2014.)  
 
There are many other students‟ organizations in Russia, but I chose these two, because 
they have representative bodies in the universities, their goals and activities are con-
nected with student government in the universities, but they were created mainly top –
down.   
 
4.2.7.3. Student bodies at Universities 
 
Here we will describe Student bodies at Universities. The several web pages of stu-
dents‟ unions have been examined, they contains more or less the same information, so 
two of them have been chosen as examples: Student Union of Vjatka State University 
and Student Union of Samara State Aerospace University.  The usual regulations of 
Student Union in Russia contains following parts (Vyatka State University 2014): 
 
1. “General provisions.  
2. The main tasks and activities of the primary trade union organization of stu-
dents. 
3.   Organizational bases of activity of the primary trade union organization of 
students. 
4.   Elected body of the trade union organization of students and their competency. 
5.  Rules of student’s faculty organization. 
6.  The Audit Commission of the primary organization of students. 
7.  Property and business activities of the trade union organization of students. 
8.  Suspension of the activity of the primary trade union organization of students. 
9.  Final Provisions “ 
 
We will describe the work of Student union (The primary trade union organization) 
more thoroughly on the example of trade union organization of students of Samara State 
Aerospace University.  
 
The key characteristics of Student union (The primary trade union organizations) are 
(Samara State Aerospace University 2014:1, 5): 
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- It “independently decides on its organizational structure, frequency of meetings 
…, the formation of elected bodies, work schedule”  
- “…..The union groups…… are formed in the study groups. Union groups are 
united in union offices of faculties. ...... Union offices of faculties are united in 
the student Union of University”  
- “The primary trade union organization has the right to conduct business, to 
create enterprises from the institution to engage in other activities that do not 
contradict the legislation of the Russian Federation.”  
 
Main objectives and activities of primary trade union organizations [Student Union of 
University] (Ibid. 1): 
 
- “Unification  and coordination of union members to achieve common goals of 
trade unions; 
-  Protection of the rights and interests of the union members of the trade union 
organization ….; 
-  Provision of ….student union members with the legal and social protection.”  
 
 
The primary trade union organization (Student union) (Ibid. 1‒2):  
- “negotiates with the administration of the University;  
-  makes collective agreements and promotes their implementation; 
-  provides legal, financial, advisory assistance to the members of the Trade Un-
ion;  
- carries out public control over observance of legislation, rules and standards of 
living and learning of union members; 
- represent the interests of union members (on their behalf) in dealing with indi-
vidual disputes;  
- is involved in the settlement of collective disputes in accordance with applicable 
law.”  
 
“…..The union groups…… are formed in the study groups. Union groups are 
united in union offices of faculties. ...... Union offices of faculties are united in 
the Student Union of University”.  
 
The structure (bodies) of primary trade union organization (Student union of university) 
(Ibid. 2‒4):  
 
- Conference is “the supreme body of the primary trade union organization”  
- The trade union committee “carries out all the current activities of the primary 
organization in the period between the conferences, is accountable to them, en-
sures implementation of their decisions …”  
- “…Auditing Commission oversees the correctness of payment of contributions 
by members of the union, the union budget execution, the efficient use of finan-
cial and material resources, efficiency and accuracy of allocation of union bene-
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fits, financial assistance to members of the Trade Union, the requirements of fi-
nancial accounting activities. …” 
 
The bodies of (primary) organization of trade unions are elected. (Samara State Aero-
space University 2014: 2‒4.) 
4.3. Differences between Russian and European Higher Education systems. 
 
As I have mentioned above there are many opponents of implementation of Bologna 
process. First of all the system of education is seen as one way of transmitting culture 
and values. As it is proclaimed in the Bologna Declaration, the Bologna process was 
aimed at   promotion of European culture, values and identity. So many opponents think 
that new educational system will contradict our educational culture and destroy our edu-
cational values. The second reason is that the introduction of a new educational system 
is a difficult and time-consuming process; there are many differences between the Euro-
pean and Russian systems of Higher Education.  The first difference is that European 
Higher Schools have a two-level system of training whereas in Russia there is only one 
level (one level system was until the year 2010, two- level-system was introduced in the 
all universities in year 2010). There is a fixed curriculum in Russian Universities, while 
European students may choose courses to attend.  The European system is unified and 
the academic mobility is well developed, while Russian students are supposed to study 
at the same University they entered.  Also Russian and European Higher Schools have 
different systems of assessment of students‟ progress and different system of measuring 
of educational volume. Actually the most important difference between these two sys-
tems is displayed in the degree of managerial autonomy of university. European univer-
sities have high degree of managerial autonomy in all the areas of management. Russian 
universities have low degree of managerial autonomy in all the areas of management. 
(Kastueva-Zhan 2007:  4‒5; Bologna Declaration1999.) 
 
We should admit that globalization is a self- evident process that takes place in all 
spheres of society, including the sphere of higher education. Nowadays universities 
should compete for students not only at the regional market but also at national or even 
at international labor market. Speaking about globalization in higher education great 
attention should also be paid to the Bologna process, because it is the most current event 
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in the whole European system of higher education. The Bologna process was an answer 
to the political and economical situation in Europe and initially it was aimed at creating 
common European Higher Education Area, but nowadays it exceeded the boarders of 
Europe. (Crosier & Parveva 2013:11.) Russia joined it in 2003, so in future Russian 
universities will have to compete with European ones, which were modernized and got 
used to challenging   environment. 
 
4.4. Contemporary situation in Russian higher education: problems and possible solu-
tions. 
4.4.1. Contemporary situation in Russian higher education. 
 
In the chapter the current changes in Russian higher education will be describe. 
 
On the 7th of May 2012 the decree “About measures of implementing state policy in 
spheres of education and science” was signed.  The decree proclaimed monitoring the 
efficiency of the higher education institutions. During the monitoring activity, universi-
ties were examined according to 50 parameters. However the main aim of the monitor-
ing was to reveal non-efficient universities, so the efficiency of higher education institu-
tions was evaluated according to 5 most important parameters:  average grade of United 
State Exam, a person need to enter the university, amount of research for one professor, 
amount of foreign students, income of university, university campus (do they have their 
own buildings est.) (Decree 2012: 1‒4.) 
 
The universities should have met at least four criteria out of five to be considered effec-
tive ones. The monitoring was conducted in 502 state-financed higher education organi-
zations and in 902 their branches. 126 universities and 450 branches of universities are 
considered as non-effective one. The programme of action towards non –effective uni-
versities will have been elaborated by February 2013. According to minister of educa-
tion 20% of universities and 30-35% of their branches will be closed, 26 universities 
and 231 branches will be reorganized: some of them will be united with effective ones,  
in some management  will be changed. (Ibid.) 
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However the monitoring will be continued, concerning not only universities in general, 
but education programs in particular.  Government, leading Russian universities and 
association of employers together will evaluate higher educational programs first of all 
in the areas of economy, law, management (administration) and sociology. (Ibid.) 
According to the decree “About measures of implementing state policy in spheres of 
education and science” in July 2013 financing based on teacher- student ratio will be 
introduced. The teacher- student ratio means that amount of teachers employed at uni-
versity will be depend on number of students. It means that the university will be fi-
nanced based on the number of students educated at University. It will be calculated 
how much money a university should get for each student. The amount of money for a 
student will depend on specialization (future profession), degree (master or bachelor), 
status of university, region eсt.  The teacher- student ratio will be higher (financing will 
be better) at engineering, medical and natural sciences education areas. (Decree 2012: 
2.) 
 
In October 2012 the concept of developing leading universities was created in order to 
make them internationally competitive education and research centers. According the 
purpose, at least five of Russian leading universities should be included into top-100 of 
world universities by 2020. The leading universities will get extra grants for develop-
ment. (Ibid.) 
 
So we can say the state still plays a great role in financing of universes that contradicts 
the main principles of the Bologna process. 
 
4.4.2.      Problems and possible solutions 
 
Based on analysis of theoretical material and our observation we can formulate the con-
temporary problems of Russian higher education: demographic crisis, gap between 
market-demanded professions and graduates professions, gap between obtained and 
market-demanded knowledge, problems of representations about students' desires and 
market demands. 
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4.4.2.1. Demographic crisis  
 
Nowadays a demographic crisis influences system of higher education.  
 
In 2010 was predicted twofold decrease in the number of students in Russian universi-
ties in three or four years, so Russian  universities   do not select future students , but  
look for them. According to the statistic there were 1.3 million high school graduates in 
2006 and the number of school leavers was reduced to 700 thousands in 2012. So the 
number of applicants will decrease almost by half.  The number of applicants will not 
increase much in the following 5-7 years. (Statistics on Russian Education 2012.)   
               
In 2007, according to official statistics, there were 1108 higher education institutions 
(universities and their branches) in Russia. Federal Agency for Education (Federal Edu-
cation Agency) reported that at 2011 there were 972 accredited universities in Russia. 
So the number of universities decreased only on 12%. (Statistics on Russian Education 
2012.)   
 
In spite of radical reduction of number of universities, expected in 2013/2014 years, we 
can draw a conclusion, that nowadays it is students, who select universities, not vice 
verse ( Decree 2012:1‒3). So we can say the state strongly interferes in the management 
of higher education that contradicts the main principles of the Bologna process. 
 
 
4.4.2.2. Absence of connection between education and market 
 
According to the statistic two thirds of Russian university graduates don't work accord-
ing to their profession. In our opinion it is caused by the absence of connection between 
education and life. The problem can be divided into two:  problems of representations 
about students' desires and absence of connection between education and job market. In 
its turn the absence of connection between education and job market- problem can be 
divided into two: gap between market-demanded professions and graduates professions, 
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 and gap between obtained and market-demanded knowledge. (Bondarenko& Shaikhut-
dinova 2013: 1229‒1231.) 
 
 
 
4.4.2.3. Gap between market-demanded professions and graduates professions 
 
A main feature of the university is regarded the fact that it (unlike any other market 
players) receive funds for educational services from the intermediate consumer - stu-
dents (applicants) (Europe) / the government (Russia) that pays for each student (appli-
cant), while the final consumer - companies and enterprises - doesn't pay for the final 
product - a young professional. Thus, the market orientation of the university is aimed 
at intermediate consumer - a student (applicants) that is why it tries to meet demands of 
students (applicants) and their parents.  The fact that the university is not oriented on the 
final consumer - companies and enterprises, but on the intermediate one (student), leads 
to the problem of overproduction of experts in some areas and shortage of them in oth-
ers. In order to balance supply and demand in the education market, you need to know 
what kind of specialists and in what quantity should be prepared today and in the future, 
what professional knowledge and skills they should possess to be able to work in enter-
prises, to be competitive at job market. (Kotlyarevskaja, Malt‟seva & Yatsenko 
2010:23‒24.) 
 
Problem of overproduction of experts in some areas and shortage of them in others is 
connected with two factors:  force of inertia and gap between salaries in different pro-
fessions. 
 
As I have mentioned above, the most important phenomenon of the post-Soviet higher 
education was a huge growth of higher education. The number of universities and stu-
dents during 1990-s increased in 2-3 times (number of students by 72%; number of 
Higher education institutions by 86%) (Kliachko& Mau 2007: 47). It happened, because 
new market economy demanded new professions with new skills.  Among the most de-
manded occupations were in areas of Economics, Business, Management and Adminis-
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tration, Law. The shortage of specialists in above-mentioned areas made salaries in the 
spheres much higher than in the others. In its turn it made the entrance in the faculties 
very competitive and only best university applicants could enter them. We can say that 
the occupations (in consequence faculties) became very prestige. Although nowadays 
there is an overproduction of experts in these areas, many school leavers still enter these 
faculties due to force of inertia. (Eskindarov 2011: 3‒4.) 
 
4.4.2.4. Gap between obtained and market-demanded knowledge 
 
The most common problems for higher education in Russia are prevailing theoretical 
knowledge over practical skills, too broad knowledge, lack of technological transfer 
from industry to education. Nowadays industry, and as a result job market, are influ-
enced by the   acceleration of scientific and technological progress, so university should 
introduce constantly innovations into education. As a result an enterprise should devel-
op practical skills of a graduate, so experience is much more sufficient than obtained 
profession and status of university when applying for the job. (Bondarenko& Shaikhut-
dinova 2013: 1230‒1232.) 
 
4.4.2.5. Problems of representations about students' desires and market demands 
 
Problems of representations about students' desires and market demands by two factors: 
lack of correspondence between students' desires and market demands and absence of 
statistics about market demands, graduates‟ employment, quality of education. Lack of 
correspondence between students' desires and market demands is caused by above-
mentioned problem of gap between salaries in different spheres. Many experts call Rus-
sian economics and markets (environment) uncertain and unstable, so in such circums-
tances universities are more applicant-oriented. (Bondarenko& Shaikhutdinova 2013: 
1231‒1232.) Each university (faculty) tries to attract as much applicants as possible by 
telling that it is very popular and prestige; there is high rate of employment among gra-
duates etc. A problem is that there is no general statistics about graduates‟ employment. 
University applicant should be able to answer the following questions:  What profes-
sions are in great demand in the market? What companies are there in the market? What 
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companies are interested in new employees? What are professional skills that are appre-
ciated by enterprises? What do local companies expect from employees? 
 
In conclusion we should say that Russian universities try to meet market demands (both 
students‟ and employees‟ demands), but they are more oriented on students, because the 
financing of university depends on number of students and the relation between univer-
sity and environment. 
 
4.4.2.6. Possible solutions. 
 
All the problems: absence of representations about students' desires, gap between mar-
ket-demanded professions and graduates professions, gap between obtained and market-
demanded knowledge are solved by introduction of the entrepreneurial university. The 
significant trait of the entrepreneurial university is determined by close interaction be-
tween University, industry and local authorities. This interaction can be achieved 
through the different means: through the system of internships, through making research 
for companies both by professors and students, through the development of science 
parks and incubators, through involvement of the stakeholders in the management, 
through the meetings of students with potential employers, through the programs in life-
long learning.  (Marques 2006: 535.) 
 
Such cooperation is useful for all three sides: Enterprises can formulate what profes-
sional skills they want from their employees, attract students and professors for doing 
research, and attract students for practical training in order to get acquainted with poten-
tial employees and to foster some skills during the training. New companies can become 
known and attract employees. Universities and students as their consumers: Universities 
can earn money for doing research for some companies, attract investments, create im-
age as education organization  that produce market- successful specialists in order to 
attract new students, develop and update their curricular and create  programs in order 
to give students market-demanded knowledge. Students can create an image of desired 
working place by trying different activities, can find good place for doing internships or 
research, by trying different activities acquire necessary skills, can start a career while 
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studying at University, get experience that is valuable while applying for a job. Local 
authorities solve a problem of unemployment among young people, reduce the financ-
ing of universities, and reduce bureaucracy connected with universities. (Gibb & Han-
non 2013:14‒16, Gibb 2012: 9‒10.) 
 
The main educational task of the university is to provide students with market-oriented 
knowledge and develop their entrepreneurial capacities. The most valuable of these ca-
pacities are problem solving, opportunity seeking, capacity of self employment, initia-
tive, creativity, capacity for innovation, networking relationship management, risk tak-
ing, capacity to design organizations of all kinds, public, private and NGO, capacity to 
effective entrepreneurial behavior.( Gibb & Hannon 2013 :7, Gibb 2012 :8.) 
 
 
4.5. The Bologna process in Russia 
4.5.1. Steps that Russia made towards implementation of the Bologna process 
 
The Russian Federation joined the Bologna process in September 2003 and made some 
steps towards implementation of the Bologna process. A European style diploma sup-
plement was introduced in 99 universities (less than 1%) (National Reports 2007-2009 
Russia 2008: 28). The Bachelor/Master/Specialist degrees are decreed in 1996 by Fed-
eral law (The Bologna Process National Reports 2005-2007 Russian Federation 2006: 
5).  Universities had already introduced two cycle system and the last admittance for 
Specialitet was two years ago, in 1 September 2009 (National Reports 2007-2009 Rus-
sia  2008:  7). The ECTS is implemented in 50-75 %universities (National Reports 
2007-2009 Russia 2008:   32). The employees are recognized as important actors in 
Bologna process and were organized in the Russian Trilateral Commission (National 
Reports 2005-2007 Russia 2006:  3). The quality assurance system was established in 
1992 and consisted of 3 stages:  licensing, attestation and state accreditation. This ac-
creditation is performed every five years by the Federal Agency for Education and Re-
search Supervision in the form of review (National Reports 2005-2007 Russia 2006: 
10).  It is based on self-evaluation of HEI (including evaluation by students) and evalua-
tion of the compliance of the HEI‟s performance indicators to the predetermined criteria 
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by a peer review panel that visits a HEI. So it can be called as an equivalent to The Eu-
ropean Network for Quality Assurance in Higher Education (ENQA).  National qualifi-
cation framework was developed of the basis of the agreement on cooperation between 
the Ministry of Education and Science and the Russian Union of Industrialists and En-
trepreneurs (National Reports 2007-2009 Russia 2006:  13). Academic mobility was 
introduced. Universities are trying to find non-governmental resources for development 
of the education and research: 30% of money, spent on research, is received from pri-
vate funds (National Reports 2007-2009 Russia 2006: 3). 
 
4.5.2. Problems connected with implementation the Bologna process. 
 
There are some problems connected with implementation the Bologna process: low de-
gree of participation of universities themselves in reforms, limitation  in  academic mo-
bility, involvement in process only higher education institutions, different degree of 
implementation in universities (National Reports 2007-2009 Russia, Rysaev 
2014:18‒22). 
 
As for low degree of participation of universities themselves in reforms, we should ad-
mit that the Bologna process is promoted by the Federal Agency for  Education and 
Research instead of the higher education institutions themselves that contradicts the 
main principles of the Bologna process (Plaksij 2012: 10‒11). 
 
There are attempts to develop academic mobility, but it is promoted only at university 
level:  universities themselves are searching for partner-universities and conclude 
agreements about exchange. There is no agreement about recognition of study periods 
between Russian and European Universities. Also the system of mobility grants has not 
been introduced yet.  So Russian student can spend one semester in partner university, 
but s/he doesn‟t receive any grant and after exchange period s/he should complete all 
the examinations at home university. After graduating from Russian university students 
can apply for master degree in Europe and procedure of applying is less complicated if 
there is special agreement between universities. That is why academic mobility is rather 
limited and mostly involves master level.  There are two main obstacles to academic 
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mobility: in hosting exchange students due to language problem (absence of courses in 
English), bureaucratic problems, connected with that Russia is not a part of European 
Union. (Vahitov 2013.) 
 
4.5.3. Summary 
 
The system of Russian education has always been trying to meet the challenges of envi-
ronment, but it has always been a centralized reforms.  Centralized reforms have always 
demanded enormous affords from the state. Bologna process should have been imple-
mented bottom-up, but nowadays it is mostly top-down. We can say that only structural 
changes as two-steps system and ECTS have been introduced. As a consequence we can 
see the low degree of involvement of universities themselves in the process and insuffi-
cient participation of the students in management of the university. However there are 
attempts of top authorities to deliver some responsibilities to agencies and other bodies.   
So to implement Bologna fully Russian universities should take responsibility more 
actively and support students‟ organizations. Also students‟ organizations themselves 
should take more active position and should not only but influence the decision making 
of university. 
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5. WHAT RUSSIAN UNIVERSITIES CAN LEARN ABOUT THE ROLE AND 
PRACTICES OF STUDENT ACTIVITY AT THE UNIVERSITY OF VAA-
SA? 
5.1. Introduction  
 
The initial topic of the presented studies was quite vague “Implementation of Bologna 
process in Russia”, and the aim of it was to compare Russian and European Higher 
Education. The first methods were observation and active participation. I cannot say that 
they have been chosen or used consciously, they just were.  I cannot separate observa-
tion and active participation clearly in current studies. I was a student in Russia, I am a 
student at Vaasa university, I was an exchange student, I was a trainee at the interna-
tional office of university, during all the time I was observing and actively participating 
in studies and student life, that is why the topic of the current studies “The Role of the 
Students in Higher Education” appeared. The observations and active participation gave 
certain angle for my studies, helped me formulate research question. So I can say that 
the studies began from empirical part. I don‟t want to underestimate the influence of 
these two methods on these studies, although the results of these two methods are not 
presented in the practical part. The results of these two methods are not presented in the 
practical part, because they don‟t answer the question “why” and “how”, the two of 
three research questions of the presented studies are How-questions. 
 
5.2. Research questions 
 
The Russian Federation joined the Bologna process in September 2003 and made some 
steps towards implementation of the Bologna process: the Bachelor/Master degrees are 
decreed, a European style diploma supplement and academic mobility are currently be-
ing introduced and the ECTS is implemented in 50-75 % universities. (National Reports 
2006, National Reports 2008.) 
 
These changes can be called formal (structural). So the formal (structural) changes 
should followed by inner changes.  From the statement the following research questions 
have arisen: 
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- How should the role of student in Russian Universities change in order to be-
come close to European university system on the example of University of Vaa-
sa? 
 
- Is the student activity more connected with inner qualities of the student or the 
structure of Vaasa University? 
 
- How does the administrative structure of the University of Vaasa influence the 
personal skills and competences of the students? 
 
5.3. Data collection 
5.3.1. Theoretical Data 
The method used is document review. The document review is based on analysis of 
both European and Russian legislation and documentation concerning Higher Educa-
tion.  The documentation on European includes Joint declaration of the European Minis-
ters of Education   convened in Bologna, Graz Declaration, Magna Charta of University, 
and Message from the Salamanca Convention of European higher education institutions, 
Sorbonne Joint Declaration, Federal Laws on Education, Orders of the Russian Ministry of 
Education, Information lists of Russian Ministry of Education, State educational standards, 
the university regulations etc. The documents are compared to   display the differences 
between European and Russian higher education systems and to reveal what changes 
should be made in order to implement the Bologna process in Russian Federation. I 
used this method, because it has following advantages: it  gives reliable information, it 
allows compare plan (the document is a kind of plan, that organization should follow) 
and reality,  it supports  theories, because you can  collect concrete  and  specific  in-
formation  whereas  theories are abstractive, and articles shows only current tendencies. 
The documents were different from federal laws to University Regulations it helped me 
to evaluate that top-down approach is used in order to implement the Bologna process.  
The minuses of the method that documents can become out of date, so during my re-
search I had to do document review several times.  
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5.3.2. Practical data  
 
During my research I was trying to found out the connection between active involve-
ment of students both in different extracurricular activities and in the management of 
the university and market-demanded skills and competences. The method is used in 
practical part of the in the thesis is qualitative and descriptive. The method of semi-
structured interviews was chosen. They were conducted in a form of face-to-face inter-
views. The interviews were conducted in   the English and Russian languages. Inter-
views were taken between January and June 2013. 
The reasons why I have chosen semi-structured interview are: it allows to prepare ques-
tions at home, it allows to ask additional questions to clarify certain things, it allows to 
change the order of questions by comparison with structured interview; it allows to have 
the same questions in each interview that makes analyses much more easier, compare to 
unstructured interview (Elliot 2005: 2). During the interview I used self- designed ques-
tions: for each group I prepared separate list of   questions, but most of questions were 
similar.   
15 people will be chosen for the interviews, they can be divided into 4 focus groups: 
leading members of students‟ organizations (4) (Chairperson of the Degree Student 
Club,  the Student Union of the University of Vaasa; President of Erasmus Students 
Network, The Student Union of the University of Vaasa (ESN VYY); Active member  
of     ESN VYY; A board-member of a Student Union, head of Student sport and Tutor-
ing unit), students of Master‟s Degree Programme in Intercultural Studies in Communi-
cation and Administration (5), International officers (4)( Head of International Rela-
tions; International Exchange Coordinator (outgoing mobility); Coordinator,  Planning 
Officer; International Students‟ Coordinator); teachers from Master‟s Degree Pro-
gramme in Intercultural Studies in Communication and Administration(2).  The focus 
groups are connected by University of Vaasa.  
 
The aim of interviews was to find out the attitude of people connected by UV towards 
extracurricular activities and students‟ organizations and their opinion about the role of 
the students in university in general, and in management of university in particular. The 
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questions (see Annex) were concerning following areas: cooperation between students‟ 
organizations, university units and students in Vaasa University; connection between 
students' activity, studies, professional skills and future job; connection between stu-
dents' activity and   Vaasa university unity/culture; Vaasa University structure and gov-
ernment structure and place of students‟ organizations in them. 
 
 
5.4. Students of  Master‟s Degree Programme in Intercultural Studies in Communica-
tion and Administration 
 
The students to the interview were chosen randomly: among them were 3 third year 
students. Most of the interviewees (3 out of 5) have a good knowledge about Students‟ 
organizations, their tasks, and structure, how they can   help the students. 
 
All the interviewees underline the importance of students‟ organizations because of pro-
tection of students‟ rights, benefits for students (discounts from a student card), sociali-
zation of students (helps students to take active position in life, prepare students to be a 
part of organizations, like   trade unions est.). Students‟ organization (within the faculty) 
 
 “makes dialog with the faculty; it had a member of planning committee, con-
cerning the structure of the studies and organizes many kinds of events” (Student 
5); “unites students, helps to create an atmosphere in University” (Student 3). 
 
 
The interviewees say that extracurricular activities are useful.  Membership in the stu-
dents‟ organizations creates network of contacts that remains with the student after 
graduation. Also it prepares students to be a part of entrepreneurial organizations (to 
foster how to be a member of organization), how to form /elect a board, to became a 
candidate and participate in elections, to delegate tasks (to share duties), to calculate 
expenses (to set prices), to apply for grants). Internship introduces you to job market 
and gives possibilities to try yourself in different areas. Membership in the students‟ 
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organizations, exchange, and internship are important for CV and develop different 
skills and competences. 
 
All the interviewees feel that they can influence the work of the students‟ organizations/ 
the management of University/ the University life.  Faculty/departments/ programs 
meetings / meeting organized by students‟ organizations are important, because:  
 
“where we are discussing studies are interesting and important. University struc-
tures are open for discussion, for offers from students” (Student1). 
 
“it is important that you feel that you can contribute something” (Student 2). 
 
 
Students of Master‟s Degree Programme in Intercultural Studies in Communication and 
Administration think that the following skills and competences that are developed by 
extracurricular activities. Membership in the students‟ organizations develops leader-
ship skills, social skills and competences communication (such as how to participate in 
meetings, how to make public speeches, how to organize events, how to make argu-
ments, how to make your voice heard, teamwork skills, entrepreneurial skills. Exchange 
develops intercultural skills   and language skills.  Internship develops your professional 
skills and competences. 
 
Most of the interviewees (4 out of 5) do not actively participate in events organized by 
student organizations because they do not have time, they are focused more on their 
studies (internships/thesis/ future career) and work or they do not like the organized 
events. The events are oriented more on exchange students, because they are more or 
less the same each semester and they are focused on entertainment. Most of the inter-
views (4 out of 5) applied for exchange or internship, but only two of them succeeded in 
getting the place. The main obstacle in getting the place is a language problem.  The 
studies in Cultural Programs in foreign Universities, is held in the language of the coun-
try. The places for internships are mostly offered by Finnish companies or governmental 
organizations, so knowledge of the Finnish and Swedish language is obligatory. The 
internships in the foreign companies required the   knowledge of the language of the 
country.  Also Vaasa University is seemed to be oriented more on business studies, 
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that‟s why there are more opportunities for students of these programs. There are more 
places for exchange and internship for business students 
 
 All the interviewees evaluate positively the work of the students‟ organizations. The 
information system (mail list, Facebook pages, University pages, meetings) is organized 
very well. The interviewees always, received help, when they asked for it. The stuff is 
always very friendly. 
 
Most of the interviews  (4 out of 5) say extracurricular activities influence positive their 
studies,  because they do not actively participate in events organized by student organi-
zations, and their activity connected with  studies (internships/thesis/ future  career) and 
work. One of the interviews says that extracurricular activities influence negative on the 
studies because of the lack of time. 
 
Most of the interviewees (3 out of 5) consider the ICS students are active, but the activi-
ty is aimed at studies and future career (exchange, internship) than on student life.  Nev-
ertheless some of the interviewees (2 out of 5) were active members of students‟ organi-
zations. One of the ICS students was an active member of students‟ organization - 
Chairperson of the Degree Student Club, the Student Union of the University of Vaasa. 
One of the ICS students when he was doing his bachelor he was a member of a board of 
student association for translation students, was an international tutor, was an interna-
tional tutor Coordinator, member of a choir.  
 
Most of the interviewees (4 out of 5) consider that   ICS students can be more active in 
the students‟ organization (both membership and participating in events), but there are 
some obstacles.  
 
First of all it is language problem.  In all the students‟ organizations, except Degree 
Student Club, Erasmus Students Network, the meetings are held in Finnish.  
 
“It is easy to join ESN, the Degree Student Club. But that’s pretty much it. If you 
want to join anything else, it is harder because it is sort, it is like for Finnish 
people only, because of  language problem, because  they are more looking for 
63 
 
socializing, because they do socializing elsewhere, it  is not connected to school 
or organization. “(Student 3.) 
 
 “The Finnish language is an asset when you are applying to the position in Stu-
dent organization, because the chairperson is responsible  for quite many things, 
among them keeping contacts to outside world” (Student 5). 
 
 It is two year program, and it‟s not enough to adapt to Finnish university culture:  
 
“There is no clear  affiliation for international students or exchange students to 
the Student Union, because there is no such a thing as being a member, You may 
go to their activities, you may join the board, but it is not really a feeling of be-
longing, it just they offer some activities, It can be developed by the only way that 
to have an international area, not only the Student Union , but all the organiza-
tions, like Warrantti, Comea  should have an information in English, so It should 
be opened for all students in this careers including English speaking students.” 
(Student 3.) 
 
There is a cultural problem:  
 
“Small percentage of Finnish students that are very active, they are a part of a 
party, or  Student Union or a kind of organization like Warranti, and members 
that are active, they just sort of go to the parties, and maybe do something  for the 
school, but whenever they finish whatever they have in school, they run away. No-
body stays in school nobody wants to socialize here, because the socializing area 
has very small spaces.” (Student 3.) 
 
5.5.  Members of students‟ organizations 
 
Four leading members of students‟ organizations have been interviewed. The students 
to the interview were chosen randomly. Three out of four students are from the faculty 
of Business Studies, one is from faculty of Technology. Two of the interviewees are 
doing their Bachelor; two of the interviewees are doing their Masters‟. Both of the in-
terviewees are doing their Masters‟ were not active during their Bachelor, because lack 
of opportunities. 
 
All the interviewees underline the importance of students‟ organizations because it 
helps students:  
“to overcome culture shock” (ESN, member 1),  
“to enrich your student experience, and have fun” (ESN, member 1),  
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“not to sit at home and play computer games” (ESN, member 2),  
“to help students to adapt in Finland” (DSC, member 3). 
 
All the interviews underline that Student Union is an independent organization and eva-
luate this fact positively.  The interviewees say that extracurricular activities are useful.  
Membership in the students‟ organizations, exchange, and internship are important for 
CV (ESN, member 1/ DSC, member 3).  Active membership gives you experience. “It’s 
better than As in Diploma, it widens your horizons”, because “I would have passed by 
many things if I wasn’t an active member” (DSC, member 3).  It gives possibility to 
learn how to prioritize things (ESN, member 1), how to take responsibility, (ESN, 
member 2).  It creates network of contacts that remains with the student after graduation 
(“you make friends with people”) (ESN, member 2). During the exchange you learn how 
to lead independent life (ESN, member 2). 
 
Leadership skills  /coordination skills/organization skills (ESN, member 2, board- 
member of a student union member 4), social skills and competences  (” it makes you 
easy going person” ( ESN, member 2/board- member of a student union member 4) how 
to make public speeches (board- member of a student union member 4)), intercultural 
skills : events are organized for people from different cultures and backgrounds  ( ESN, 
member 2), time management skills ( ESN, member 1), self-confidence ((board- mem-
ber of a student union member 4/ ESN, member, soft skills (board- member of a student 
union member 4), responsibility  “How to take responsibility not just for ourselves, but 
for the people” (board- member of a student union member 4) are developed by mem-
bership in the students‟ organizations. 
 
The members underline that students generally are active because events are well-
visited, but Masters‟ students are not active, because they are involved in their studies.  
 
“International students are usually pretty active,   there is also a core group that 
goes anywhere, whatever is organized, degree students are very inactive and I 
don’t know why, I think it’s because of their studies, the programs are so intense, at 
least in the IB, we don’t have much extra time to do anything, I just make the time 
somehow, they who want to focus on their studies, they really don’t have much time 
for anything else.  International students don’t have much to   do with their subject 
organization and it’s a really petty.  Subject organizations should be more open to 
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international students. Because they do a lot of student interest work and they or-
ganize a lot of things for example movie nights, cooking courses, parties, all kinds 
of things, but now Finns and international students are kind of separate.” (Board- 
member of a student union member 4.) 
 
As for membership in the students‟ organizations two of the interviewees say that they 
were only candidates, who wanted to take a position.  
 
“Usually it’s quite difficult to find active members, but it depends on the organi-
zation as well, for example, the board members of a student board were difficult 
to find , so it’s always a little bit headhunting” (board- member of a student un-
ion member 4).  
 
Nevertheless it is very complicated process to get to Business student organization (Wa-
rantti), because they usually have many candidates and many interviews are conducted. 
 
All the interviewees agree there are few international students among active member of 
students‟ organization.  
 
“Till last year   Subject organization of business students was not open to inter-
national students, because of their head organization, but they haven’t realized 
they have international members as well. Student Union has open positions in 
ESN and DSC. The main reason we don’t have international students in our 
boards is mainly language. Student Union’s working language is Finnish, also 
the meetings of the students’ body are in Finnish, so it would challenging for in-
ternational students work there without any Finnish.” (Board- member of a stu-
dent union member 4.) 
 
All the interviewees say that it‟s very important to feel that you can influence the Uni-
versity life. 
 
All the interviewees say that their membership influences negatively on their studies. 
They have to prolong their studies. The quality of essays suffers. The grades are not as 
good as they might be if they were not active members. 
 
Two of the interviewees mentioned that in some universities active members don‟t 
study at all during their membership in the students‟ organizations. “Membership takes 
a lot of time. The organization should include at least 10 people: one event is organized 
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by one group of people, another by others.” ”We have less than 10 (it’s difficult), be-
cause there are no applicants” (ESN, member 2). 
 
Personal activity and communication skills (all the interviews were friends of active 
members before become ones) are the skills and competences demanded to become the 
students‟ organizations. 
-  
All the interviews underline that communication (information) system between Univer-
sity units and Student Union and between students and Student Union is well organized 
(But there is no direct connection between Student Union and professors only through 
subject student organizations). The communication is conducted in the following way. 
Subject organizations (includes representatives from student union) discuss with profes-
sors schedule, trips and so on.  Student Union is open for discussion. They have a  com-
plain week  “we try to gather complains, what’s wrong with University, Student Union, 
but it’s really difficult, because people don’t have a clear picture what the function of 
Student Union is, what we do” (board- member of a student union member 4). The in-
formation system is organized very well. It includes mail list, Facebook pages, Univer-
sity pages, meetings etc. “They (students) come to our events its’ main feedback from 
them, at the end of the trips, we ask student to write something, they write on Facebook 
page” (ESN, member 1). 
 
5.6. International officers 
 
Four international officers have been interviewed. 
 
The interviewees say that extracurricular activities are useful, because: it develops the 
personality (exchange), it creates network of contacts that remains with the student after 
graduation (membership in the students‟ organizations), it is good practice (membership 
in the students‟ organizations), “extracurricular activities influence their [students’] 
studies in hundreds positive ways” (international officer 1). 
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The International Studies Coordinator says that exchange period influences positively 
studies.   
“It’s possible for you as an exchange student to do a minor from a field of that is 
not taught in University of Vaasa… A student….may have a new kind of pros-
pective to your studies, for example studying marketing in a different country 
will provide you with different twist, with the different prospective to it.”   “A lot 
of students when they come back they have a topic to their thesis.” “Students 
learn new ways of doing things, new ways of thinking new ways of writing, 
which helps for example with the thesis process.”  
 
The following skills, competences and personal qualities are developed by extracurricu-
lar activities (in opinion of interviewees). Membership in the students‟ organizations 
forms organizational skills, communication skills, coordination skills, negotiating skills 
language skills. Participating in the exchange program gives opportunity to improve 
language skills, multicultural skills, stress management skills, adaptation skills, theoret-
ical and analytical skills. “You might become more open and strong” and more self-
confident person. (International officer 1) 
 
Extracurricular activities develop 
 
 “all that skills that companies appreciate nowadays” (international officer 1) “If 
you  Think about working life nowadays, what you need in the working life no-
wadays, the skills that you can communicate with people from different back-
grounds, communicate in different languages,  so it’s also important for Finnish 
students here” (international officer 2). 
 
The skills and competences that are demanded to become the students‟ organizations are 
personal activity and ability to take initiative. 
 
All the interviews underline that communication (information) system between Univer-
sity units and Student Union and between students and University units is well orga-
nized. It includes university web-site, meetings, and periodical info sessions. 
 
The university web-site is a very important so  
 
“I place info in student portal and then I ask, so I contact Student Union and ask 
them to send -mails to the students. I am not allowed to contact the students di-
rectly. We cannot send e-mails to the students. We communicate with students 
through the info mail list, because it’s organized by International Office. It’s on-
68 
 
ly for international degree students.  Student Union has a mail list that reaches 
everybody, but we’ve been told that it’s not for us. It’s only for emergencies. So I 
ask Student Union to distribute info a mail list. I rely on good will of students’ 
organizations. Or I sent info to the Faculties, and then the faculties may have 
their own lists of student majoring in that subject so they send it to that list.” (In-
ternational officer 1.) “We receive internships from our National Agency and put 
them into portal. Organizations send it to our National Agency (CIMO) , CIMO 
has an e- mail list of all the universities and polytechnics of Finland, and then 
they send offers and tell “please publish this for your students”. If our partner 
universities have places in their International offices or libraries, they send us 
that, “please, district this offer among your students and then we put it into the 
portal.” (International officer 1.) 
 
Meetings occur very often.   
“Sometimes they [students’ organizations] ask me to come to their events to talk 
about studies, and then I have, for example, when I have return orientation, I ask 
some of the students’ organizations dealing with internalization at home to come 
and present themselves…..I would try to organize   it [info session] several times 
in different days so if lecture going on, students, who have a lecture on that time, 
so info session   will be organized next day on that time. So they don’t have to 
skip a lecture, so they have some kind of decision.”(International officer 1.) 
 
University information system is very helpful. 
“When you are reserving room the teacher and professors reserve the room 
first. When I started organizing my events,  the first thing I usually do, I look at 
which lecture halls are available and what time, so from that I see, because big 
lecture halls are already taken,  I have to see when big lecture halls are  open. 
That’s the time for me to decide “ok then at that time and place I have info- ses-
sion”… so I see from the system… that way I can communicate.”(International 
officer 1.) 
 
Most of the interviewees (3 out of 4) consider that   international students are active, but 
the activity is aimed at studies and future career (exchange, internship) than on student 
life.  
 
“University of Vaasa is quite active. Last calendar year (2012) we sent 211. It’s 
one third of the intake. We take in every year 600 students.  There are 400 gra-
duates every year. That a good number I think. We don’t have so many interna-
tional students yet. We every year have roughly 230 international degree stu-
dents, about 10 goes [to the exchange]. Compare to other Universities it’s a 
good way to show us well….Internships are quite different, because we don’t 
have ready-made places for Internships. In Internships students need to find 
their own position, in whose cases the ratio of international Degree students is, I 
could even argue, that it’s 50/50 with the Finns. So regarding Erasmus intern-
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ships international students are ……… along the same lines with Finnish stu-
dents are. “(International officer 1.) 
 
International students can be more active in the exchange and internship programs, but 
there are some obstacles to that: time restriction and financial matters.  
 
“The main reason [international Degree students do not participate in the ex-
change program] is because they are here for two years to finish the program. 
Exchange has to be included into these two years. There are a lot of students, 
who come and ask about it, but   when the   exchange would not be possible go 
to their third year in that case it’s not possible.  If the students start their studies 
in September, and if they want to go on an exchange, they would need to apply 
already in November or January, so quite soon after they have started their stu-
dies.    So a lot of Students miss this deadline. So I think it’s one of the main rea-
sons. …. In some note it should be financial matters as well. Because exchange 
is something that costs a lot of money, especially if you go outside the Eu-
rope…” (International officer 1) 
Most of the interviewees (3 out of 4) consider that   international students can be more 
active in the students‟ organization, but there are some obstacles to that. The level of 
internalization of students‟ organizations is not that high. “I am not sure they have 
enough opportunities to take part in all the activities. I don’t think that Student Union 
understands how many international students we do have here already.” (International 
officer 2). A language problem is another problem. Also “communication channel be-
tween students’ organizations and students are missing” (international officer 2). Nev-
ertheless the interviews say that Student Union is doing its‟ best, and Internalization of 
student organizations shows positive dynamic.    
 
All the interviews underline that Student Union is an independent organization and eva-
luate this fact positively.  
 
 “We can give them (Student Union) suggestion how to treat the students and tell 
them that we are international and so on. But we cannot really influence what 
they do. Neither can we influence these associations, like Warrantti, we only can 
contact them and recommend” (International officer 2). “Student Union is our 
partner in many ways, we with different clubs (Student Degree Club), and sub-
ject organizations….. Annually we have an agreement on the international tutor-
ing with Student Union; we pay for the Student Union to take care of interna-
tional students. We have two students’ coordinators at Student Union.   We dis-
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cuss functioning of the Erasmus Students Network and Student Degree Club.” 
(International officer 4). 
 
All the interviews underline that students can influence the management of University 
and evaluate this fact positively.   
 
“The Student Union sends representatives to the University bodies…  There are 
different groups (wellbeing, equality….): some are functioning all the time, some 
are created to do a project.  There are always students’ representatives. Stu-
dents can apply for these positions” (International officer 2). 
 
5.7. Professors  
 
Two professors from Master‟s Degree Programme in Intercultural Studies in Communi-
cation and Administration have been interviewed. 
 
 All the interviewees underline the importance of students‟ organizations. Students‟ or-
ganizations give to students the opportunity to influence management of the University 
and the opportunity to articulate their interests. They organize activities for students. 
They create sense of coherence and identity.  
 
The interviewees say that extracurricular activities are useful, because they have posi-
tive influence on their studies. Extracurricular activities influence positively on stu-
dents‟ performance.   
“Students who are really active, they also participate in organizing events and 
staff, like that.  I think it has positive effect on this aspect as well, if the students 
feel that they belong to something, that they can influence, participate it also has 
it in their  performance” (Professor 2  ). 
 
 Internship helps students to write their thesis.  
“In many cases students will be able to combine internship for collecting ma-
terial for their thesis  and internship in the last semester where you have practi-
cally nothing else to do for your courses, you do not miss  very much, it’s quite 
ideal” (Professor 1 ). 
 
Although they point also out to negative influence on studies. The active participation in 
the extracurricular activities makes students to prolong their studies.  
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“We don’t encourage exchange programs in Masters’ programm, because you 
are having your international experience by being here and if you take an ex-
change semester somewhere else, possibility is big that you    don’t complete 
course quickly enough, we do not actively   encourage it, we don’t discourage it, 
if the student have good plan which they go with, we don’t say no, but we have 
don’t     advertise it.” (Professor 1.) 
 
In the opinion of respondents   ICS students can be more active in the students‟ organi-
zation (both membership and participating in events), but there are some obstacles to 
that:  lack of experience, time restriction and professional priorities. 
 
Some international students don‟t have experience of being a member of student organi-
zation. 
”I don’t know if [international] students are get used to participate in the activi-
ties managing the University, so if it’s become initial here, I think, we would cer-
tainly have to point this out to the students and   also explain to them what their 
opportunities are, so if our student have not been active till now, it might be 
some sort of cross- cultural phenomenon” (Professor 2). 
 
 It is two year program, and it‟s not enough to adapt to Finnish university culture. 
 “I think it takes a very long time to until you realize. First you just get into, then 
you are trying to swim, then you are trying to figure out how everything work 
and some of the things, even in our program, I just realized how they work…” 
(Professor 2). 
 
Degree students prefer to devote their time to studies and work rather than for student 
organizations.  
“Necessity to work and perform well in studies at the same time fills everybody’s 
time very much. It may be one reason as well why organization within the inter-
national student body is not perhaps as effective as might be, because students of 
other Universities has better experience (here doing masters), many of them 
spend time rather working then helping newer students integrated to the Univer-
sity.” (Professor 1.) 
 
All the interviewees underline that communication system within the program between 
student and professors is well organized. Annual meetings of students and professors 
are conducted to find out students‟ desires in order to meet them. However the commu-
nication system between Student Union, professors and different units can be improved. 
Professors are not informed about timetable of extracurricular activities:  
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“We never   get any official   notification about when they doing what. It might 
be helpful if  we know  that 50% of the students will have Tuesday afternoon off,  
because they organize something kind of Laskiaistiistai [ Holy Tuesday],  so we 
don’t  have a  very important  class that afternoon that kind of thing”  (Professor 
1 ).  
 
Professors point out to absence of single information system.  
 
“We don’t have much communication   at all levels.  Communication between  
different parts of the University is traditionally rather poor  and I have said it’s 
getting better  inside of our  Faculty of Philosophy is much better than it has 
been before.    But it does not extent to the International Office or to the Student 
Union, to the extent that we would like to. There is also a question of time and 
location.   We don’t have enough secretaries and staff.    That’s one problem of 
our University, because somebody should coordinate information ….  If there 
was one place coordinate information and disseminate the information, but does 
it have to be professor who would have to do all this? And to the teaching and to 
the research and  it becomes a little bit too chaotic but if somebody is mainly re-
sponsible  for knowing   what’s going on and disseminating the info.   It might 
work better. In other Universities there they did     have more secretaries and 
stuff and in practice it wasn’t that much better either.” (Professor 1.) 
 
All the interviewees feel that students can influence the management of University/ the 
University life through the Faculty/departments/ programs meetings. 
 
”We had at various stages some contact with students while planning this not 
that much because we didn’t have at that point before the program started.  we 
didn’t have students who would interested in this kind of program……Last year 
as part of the curricular reform for the bologna agreement we also reformed the 
structure of the regular Finnish degrees and at that capacity  I was also running 
an organizing committee so called program CCS- program Comparative Cul-
tural Studies and there we had a student representative on the committee plan-
ning we didn’t use any democratic  process to invite this student so the lecturers 
from  the English Department suggested the name of one student who appeared   
to be very active  and of course we would prefer  to have completely democratic 
process,    but it worked very well we got very good suggestions from the stu-
dents  and traditionally in our department, in the meetings for German we also 
have a representative from  the  Overtajat [Student organization for languages].   
It is the student union of the language students. And they are usually suggested 
by the managing committee of the Student Union…Annual meetings for general 
discussion... Sometimes they have been really poorly attended, which doesn’t 
help us very much, because we have not got any idea about general opinion 
among students... the better visited these meetings are   the better communica-
tion works”  (Professor 1 ). 
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All the interviewees underline that Student Union is an independent organization and 
evaluate this fact positively.  
 
“In Finland the student body is completely autonomous and the university stuff 
has very little to do with or influence on student policy and I think that is the way 
it should be-   Separation of Powers” (Professor 1 ). 
 
One of the respondents criticized the work of the Student Union. The Student Union is 
not as active as it is might be.  
 
“Especially here in University of Vaasa Student body could be more generally 
active and more aware of social situation, in which the students live. I think, it’s 
appears to be very much passive. I would say insufficiently politicized. When we 
see the elections, you rarely get a strong debate    on everything”   (Professor 1).  
 
The Student Union is not fully aware of the needs of international students.  
 
“The Student Union has sort of tradition for Erasmus Students, mostly drinking 
parties, but have very little experience since of helping international degree stu-
dents organizing themselves…………..I am quite not sure that the Student Un-
ion of Vaasa University is quite helpful, when it’s coming to helping   Interna-
tional degree students organizing activities and this kind of things” (Professor 
1).  
 
There is no strong unity among the students, strong student community.  
 
“I think one big problem at least   in our   department that our students do come 
from the Vaasa region and that means that social contacts and so on, old school 
contacts family   contacts    remain…. Generally the international   students are 
more interested in organizing themselves into activities.  Especially in this re-
gion many of the Finnish  students who come from the region they go home for 
weekend, some of them every day, so there isn’t that much student life in Vaasa 
compared with several  University towns” (Professor 1 ). 
 
5.8. Data analysis  
 
I used the method of content analysis for interpretation of the received data. The method 
of content analysis is applicable for any type of text, including interviews (Smith 2000: 
317). By means of content analysis the qualitative data is transformed into quantitative 
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one that allows measuring it (Smith 2000: 317). The big advantage of content analysis is 
that it allows analyzing any amount of text (Marvasti 2004: 91). The method is consi-
dered to be objective (Smith 2000: 314). In order to interpret the data a set of explanato-
ry categories was developed according to which I analyzed findings.   
In spite  the question were narrow,    I started all the interviews with request to tell in-
terviews‟ attitude  and knowledge about the students‟ organizations, sometimes the an-
swer were expanded and covered some of the  further questions  of  the interview. In 
spite of the that I tried to ask all the question and follow the structure, but it didn‟t hap-
pen, and  the interviews  are quite different for its length and depth, some of the respon-
dents to most of the questions answered “I don‟t know” , but absence of answers  is also 
answer. The most valuable outcome of interviews I got is narrative- description of stu-
dent activity.  The weak point is some data was hard to generalize and it was left out of 
this research. 
The aim of interviews was to find out the attitude of people connected by UV towards 
extracurricular activities and students‟ organizations and their opinion about the role of 
the students in university in general, and in management of university in particular. The 
questions (see Annex) were concerning following areas: cooperation between students‟ 
organizations, university units and students in Vaasa University, connection between 
students' activity, studies, professional skills and future job, connection between stu-
dents' activity and   Vaasa university unity/culture, Vaasa University structure and gov-
ernment structure and place of students‟ organizations in them. 
 
The above- mentioned areas could be divided into explanatory categories.  
Cooperation between students‟ organizations, university units and students in Vaasa 
University consists of communication (information) system and active participation of 
students in communication (the willingness of students to cooperate with students‟ or-
ganizations and university units). Cooperation between students‟ organizations, univer-
sity units and students happens through communication. Communication happens both 
horizontally and vertically.  Effective communication is possible, because of indepen-
dence of each unit and happens through regular meetings, in which are presented the 
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representatives of students. However  there are some problems professors complain that 
the communication system is rather poor because they are not informed about the events 
organized by Student Union that cause that absence of students at the lectures. All inter-
viewees pointed to inactivity of degree students. However there is no common opinion 
about the reasons of the inactivity. Active members think that degree students don‟t 
have time for events; degree students complain that organized events are oriented on 
exchange students, international officers and professors think that student organizations 
are not fully aware of needs of international students. In my opinion the big problem is 
connected with that there is no strong link between members in the time.  Members are 
elected for one year (earlier term of office was one semester), so there is no connection 
or development of the activity from year to year. Despite some problems, cooperation 
between students‟ organizations, university units and students in Vaasa University is 
organized quite well.  
 
Connection between students' activity, studies, professional skills and future job can be 
divided into: skills and competences that are developed by extracurricular activities and 
influence of extracurricular activities on studies. All the interviewees agree that extra-
curricular activities are very important because they develop market demanded skills 
and competences, such as leadership skills, communication skills, intercultural skills, 
language skills, professional skills and competences, teamwork skills, entrepreneurial 
skills, time management skills, self-confidence, stress management skills, adaptation 
skills. Extracurricular activities add to knowledge and skills that students get through 
lectures and seminars. Also extracurricular activities are important for CV, because stu-
dent activity can be transformed in the working activity in the eyes of employers. Nev-
ertheless the influence of extracurricular activities on studies is ambiguous. On one 
hand active person can show the activity in studies.  On the other hand some of inter-
viewees pointed out that extracurricular activities demand much time and they do not 
allow focus on studies   and it is reflected in marks and in prolongation of studies. 
 
There is a clear connection between students' activity and Vaasa university uni-
ty/culture: if students are actively involved in university life, they feel that they are a 
part of university, so they create a culture of university. All the interviewees agree that 
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the ability of student to influence the management of the university is very important. 
Nevertheless all the interviews agree on the fact that there is a problem with involve-
ment of degree students in university life.  The reason is insufficient communication 
between students within university. The one reason is those students prefer to spend 
their time out of university. It is connected with absence of common area in university 
where the students can spend their free time. The other reason is the language problem.  
 
Vaasa University  structure, government structure and  place of students‟ organizations 
in them can be divided in  importance of students‟ organizations, ability to influence the 
work of the students‟ organizations/ the management of University/ the University life, 
importance of extracurricular activities (membership in student organizations). All the 
respondents underline that students‟ organizations are very important. We can say the 
student body is quite developed in Vaasa University.  Students are represented in all the 
university units. Students‟ organizations are independent, and it is evaluated as a very 
positive fact. However the respondents point to the problem in communication and col-
laboration with students‟ organizations. Student members complain that it‟s hard to fill 
positions in student organizations, because there is usually one applicant for an offered 
position and there are not enough people for the loud of work that students‟ organiza-
tions do. International degree students complain that organized evens do not meet their 
desires. Both active members and ICS students say that there are obstacles to interna-
tional students to become active members. International officers and professors say that 
there is not full understanding between international students and student organizations 
(as I have mentioned before).  
 
The students of Vaasa University have opportunities to fulfill their demands to be active 
in many ways: in studies and in social life.  
 
 
 
 
 
 
77 
 
6. CONCLUSIONS AND DISSCUSSION  
6.1. General conclusions 
 
The aim of my research was to find a pattern how (in which way) to develop student 
activity in Russia. Vaasa University was chosen as an example for three reasons. The 
first reason is a practical one- I am a student of Vaasa University- it is very    convenient 
to study something from within. The second reason is that Vaasa University has a strong 
and developed student body. The third one is that Vaasa University represents European 
higher education system and implementation of the Bologna process. 
 
It was hard to find theoretical background for students‟ activity. Development of student 
activity is connected with student-oriented education.  Student-orientation is a particular 
case of customer- orientation that is the main characteristic of new public management. 
The other ideas of new public management are diminishing role of government in regu-
lating economic and social relations through method of decentralization; and competi-
tion between service-providers. In the higher education the ideas of new public man-
agement was transformed into entrepreneurial university.  
 
The ideas of entrepreneurship   in university have correspondence with the principals of 
the Bologna process. Entrepreneurial university should act and should be managed like 
enterprise. The main   characteristics of entrepreneurial university are reaction to envi-
ronment, financial independence, efficiency and being competitive. Main principal of 
Bologna process are widening the managerial autonomy of universities. Both in entre-
preneurial university and in Bologna system students have active role and the purpose 
of the practical part was to show this activity in the way that Russian universities could 
follow it.  
 
The ideas of entrepreneurship   are realized through different methods: the managerial 
autonomy of universities (managerial freedom) and independence of units within uni-
versity, self- funding, hiring professional managers. Self- funding leads to their finan-
cial independence, which allows flexibility that in its turn promotes competitiveness. 
The ideas of entrepreneurship   are strongly connected with student activity. One the 
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aim of university is to foster in the student entrepreneurial skills to make them competi-
tive on job market. Entrepreneurial skills are closely connected with student activity. 
Student cannot be competitive without being active. Entrepreneurial skills are devel-
oped through different activities: exchange periods, internships and through involve-
ment students in the government. 
  
The theories of new public management and entrepreneurship were supported by more 
practical part about Bologna process and how it is implemented. The Bologna process 
was examined not separately but in the contest of European integration. To my mind it 
was very important to describe the historical backgrounds of European and Russian 
higher education   in order to show the development of two systems. I started the com-
parison with discussion about what is the education public good, service or commodity. 
European system treats university education as a service; nevertheless it has public re-
sponsibilities (that are listed in Graz Declaration). 
 
Describing the entrepreneurial university and the Bologna process I paid special atten-
tion to students and their place at university. I tried to describe different areas of   stu-
dents‟ activity.  Students can be and should be active in studies, because they them-
selves made study plans, select courses and the destinations of exchange, decide on in-
ternship and duration of studies (possibility of prolongation).  Students can show their 
activity   through the membership in student organizations. Students can be active in 
student life participating in different activities organized by students‟ organizations. 
Active students are very helpful to university, because they create atmosphere in univer-
sity, create university culture.   After graduation active students as good employees can 
become a good publicity for university or good partners for university. 
 
Comparison of two systems from historical point of view helped to understand the prob-
lems concerning the students‟ activity. Russia inherited its higher education system 
from Soviet Union, and it was necessary to describe the history of Russian higher edu-
cation in order to explain the current situation better.  Soviet higher education system 
depended from authorities a lot and was influenced by communist ideology. The 1990-s 
was a transition period from socialist to free market society. Nowadays rudiments of 
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socialist society still exist.  Russia joined Bologna process in 2003 and since that time 
many changes have been done, but there are structural changes but I wanted to investi-
gate inner reasons, mechanisms and aims more thoroughly. Analyzing documents I can 
say that Russian government is ready of decentralization of higher educational system, 
but not all universities are prepared to that. 
 
The actual practical part examined the particular case of Vaasa University. It was de-
cided to examine student activity with different points of view: I have four groups of 
interviewees to have more objective picture. The groups included leading members of 
students‟ organizations, students of Master‟s Degree Programme in Intercultural Studies 
in Communication and Administration, international officers, teachers from Master‟s 
Degree Programme in Intercultural Studies in Communication and Administration.  The 
different sets of questions were prepared for each group, but each one contained the 
number of similar or corresponded questions. 
 
The empirical findings were interpreted according to explanatory categories: coopera-
tion between students‟ organizations, university units and students in Vaasa University, 
connection between students' activity, studies, professional skills and future job, con-
nection between students' activity and   Vaasa university unity/culture, Vaasa University 
structure and government structure and place of students‟ organizations in them. Expla-
natory categories were elaborated in   the way to correlate with research questions. 
How should the role of student in Russian Universities change in order to become close 
to European university system on the example of University of Vaasa? 
 
Student body in Russia should be politicized and have more influence on the govern-
ment of university.  As it is seen from documents the development of student body hap-
pens from above. In spite of financial independence (to some extent) of the student 
body, it is quite dependant on university administration, because all the reforms happen 
from it. Student body should be politically and economically independent; it should be 
more active and initiative. The work between university units and student body should 
be based on cooperation and communication but not on subordination. Communication 
should be both horizontally and vertically.  Effective communication is possible, be-
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cause of independence of each unit (financial) and happens through regular meetings, in 
which are presented the representatives of students. Student body should not only take 
care about students, protect their rights, but also be involved in government system of 
university. Students‟ body should unite students, create an atmosphere in University, 
socialize students, and give to students the opportunity to influence management of the 
University and the opportunity to articulate their interests, organize activities for stu-
dents, and create sense of coherence and identity. 
 
Is the student activity more connected with inner qualities of the student or the structure 
of Vaasa University? 
 
 Student activity, inner qualities of the student, the structure of Vaasa University are 
interconnected. Student activity is very important because it develops market demanded 
skills and competences, such as leadership skills, communication skills, intercultural 
skills, language skills, professional skills and competences, teamwork skills, entrepre-
neurial skills, time management skills, self-confidence, stress management skills, adap-
tation skills. All the active members said that extracurricular activities help them to de-
velop the skills. However the fact that there is an application process for the position in 
the student organization (including interview) should be taken in consideration. Appli-
cant should have some skills to fill in the position. So the structure of Vaasa University 
allows developing inner qualities through student activity, but student should be at list 
active. University should give the opportunity to the students to be active in different 
arias in studies, in University life, in preparation for a future career, in administration 
duties.  Atmosphere in Vaasa University inspire students to have active position in life 
to some extent.  The fact that there are not so many international students among active 
members of students‟ organization shows that the university plays a great role in foster-
ing active people.  There is no doubt that two year it too little to foster entrepreneurial 
culture. 
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How does the administrative structure of the University of Vaasa influence the personal 
skills and competences of the students? 
 
This question is closely connected with previous question. There is no such a visible 
connection between the administrative structure of the University of Vaasa and the per-
sonal skills and competences of the students, but it does exist. The administrative struc-
ture of Vaasa University involves representatives of all university stakeholders, among 
them are students‟ representatives. Students‟ representatives or   active members (inter-
viewees) say that their membership allows them to develop leadership skills, communi-
cation skills and management skills. It happens because they are involved in the man-
agement of University, they can influence it: they participate in all the meetings, they 
involve in collaboration of study programs (to some extent). To my mind, the adminis-
trative structure of the University of Vaasa influences the personal skills and compe-
tences of all the students. First of all, presence of independent student union gives the 
students important feelings, feeling that their rights will be protected. Student union 
gives opportunity to all the students to try themselves in the administrative tasks.  
 
6.2. Recommendations 
 
The purpose of the research was to reveal place of the students in the European higher 
education system and to develop some recommendations on facilitating the Bologna 
process in Russia concerning students‟ activity.  There seems to be enough structural 
bases to develop student activity in Russia, but students themselves should be active and 
should take more responsibilities in order influence the governing university. However 
the students‟ unions in Russia are more focused on organizing student life than on being 
a political actor and represent student on university level. So there are some recommen-
dations that can help to change the focus of students‟ organizations. 
 
1) It will be helpful to follow best practices of European universities through stu-
dent and employee exchange. 
82 
 
2) It will be useful to involve students more actively in creating study curricular 
(opportunity to select courses, feedback on courses). Feedback on courses can 
increase the level of teaching and strengthen the sense of belonging.  
3) Opportunity to have internships at university   units   can help student to under-
stand the work of university better.  
4) Meetings and discussion between students, professors, and officers should hap-
pen on regular basis in order to introduce communication system (not subordina-
tion). 
5) Universities should have common spaces there students can spend their time 
communicating.  
 
 
We can say that in order to implement the Bologna process fully in Russia, the students 
should be involved in management of University more actively.  
 
6.3. Limitations of the study and suggestions for the further research 
 
The research is based on a comparison of Russian and European systems of education. 
The research presents how the ideas of the Bologna process are implemented in Europe, 
focusing on students‟ activity.  It shows what changes have already been done in Russia 
in order to implement the Bologna process, but it does not include the analysis of the 
changes. Our research does not include detailed description of Students body works in 
Russia due to the fact that Students body has limited functions and is a part of universi-
ty. The further research can be done as a case-study of particular university or as com-
parison of particular Russian and European universities in terms of student activity.  
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APPENDIX 1 
Questions for the members of Students’ organizations.  
 
1. Name/ Surname/ Position held /field of studies/ Master or Bachelor /year/ inter-
national student or not 
2. Describe  your main responsibilities  
3. How many years have you been a member of the organization (ESN…)? 
4. When/why did you decide to join the organization (ESN…)? 
5. Why do you participate in students‟ organization (ESN…)? 
6. How does this influence your studies/performance? (positively or negatively)Do 
you feel that   it develops necessary skills for your studies? 
7. Is the participation connected with your field of study? (Do you study manage-
ment, administration) How it is connected with your studies? 
8. Do you feel you can influence the management of University/ the University 
life? 
9. Does the participation make you feel the part of university? 
10. Do you feel that you make valuable things for other students? 
11. Is participation connected with your future career? 
12. Does the participation give the opportunity to (professional) self-realization? 
13. Do you feel that   it develops your management skills? What skills? Are these 
skills necessary to your future career? 
14. Do you feel that University gives opportunities to start career? What are they? 
Do you want your career to be connected with management? 
15. How do students organizations interact with University Collegium, Senate, and 
ESN? (Meetings, do you make offers/suggestions what you should do? Do they 
ask your offers/opinions ) 
16. Evaluate the degree of /Describe   student activism/students  involvement in 
University government in  University of Vaasa  
17. Evaluate/describe     the students‟ activism in University of Vaasa (number of 
organization, their structure (participation of students in VYY, ESN))/ Evaluate 
the degree of students involvement in different students organizations. 
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18. Evaluate /describe     the degree of activity (How active they are?)of the stu-
dents organizations 
19. Evaluate /describe     the students‟ activity in University of Vaasa (participation 
of students in activities organized by VYY, ESN): how active they are? 
20. Evaluate /Describe     the feedback from students (How do you get feedback 
from students about organized events) 
21. Evaluate/Describe     the international students activism in University of Vaasa 
(number  of members in organizations, (participation of students in VYY, 
ESN)) EU/ non EU students 
22. Evaluate /describe     the international students‟ activity in University of Vaasa 
(participation of students in activities organized by VYY, ESN): how active 
they are? 
23. Evaluate/Describe     the degree of students involvement in international activity 
(exchange programs, internship  program, research projects ) 
24. Evaluate/Describe       the degree of commutation between the students organi-
zations in University of Vaasa and other Students  organizations (in Vaa-
sa/Finland/ EU) 
25. How are students encouraged to participate (membership) in different activi-
ties/organizations? 
 
 
 
 
 
 
 
 
 
 
 
 
 
95 
 
APPENDIX 2 
 
Questions for the students of Master’s Degree Programme in Intercultural Studies 
in Communication and Administration:  
1. Name/ Surname/ year/ international student or not 
2. Do you know what students organizations are there in University of Vaasa? 
What are they? What responsibilities/ duties do they have? 
3. Do you feel that students‟ organizations make valuable things for students? 
4. How often you participate in events organized by students‟ organizations (VYY, 
ESN)? 
5. Do you feel you can influence the management of University/ the University 
life? 
6. Does the participation make you feel the part of university? 
7. Have you participated (do you participate) in students activity (exchange pro-
grams, internship program, research projects)? Are they available for every stu-
dent? 
8. Evaluate /Describe the degree of activity (How active they are?) of the students 
organizations (do students organizations organize events interesting for you?) 
9. Evaluate /describe the students‟ activity in University of Vaasa (participation of 
students in activities organized by VYY, ESN): how active they are? 
10. Do you feel that you can influence the work of the students‟ organizations? 
11. Evaluate /Describe the feedback from students organizations  
12. Evaluate/Describe the international students activism in University of Vaasa  
(number  of members in organizations, (participation of students in VYY, ESN) 
13. Evaluate /Describe the international students activity in University of Vaasa 
(participation of students in activities organized by VYY, ESN): how active they 
are? 
14. Evaluate/Describe  the degree of students involvement in international activity 
(exchange programs, internship  program, research projects ) 
15. Is participation connected with your future career? 
16. Does the participation give the opportunity to (professional) self-realization? 
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17. Do you feel that   it develops your skills? What skills? Are these skills necessary 
to your future career? 
18. Do you feel that University gives opportunities to start career? What are they? 
19. How are students encouraged to participate in different organizations? 
20. How are students encouraged to participate in different activities? 
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APPENDIX 3 
 
Questions for University managers/ coordinators   
1. Name/ Surname/ Position held  
2. Describe  your main activities/responsibilities / 
3. Evaluate/Describe     the degree of students‟ activity (participation in exchange 
programs, internship program, research projects) Are they available for every 
student? 
4. Who takes more active part in students‟ activity: international students or Fin-
nish students? 
5. Does the participation help the students start their career? 
6. Are the activities aimed at preparing students for future job life?  
7. What skills do they gain participating in the programs? 
8. Do you know what students organizations are there in University of Vaasa? 
What are they? What responsibilities/ duties do they have? 
9. How do you communicate with students‟ organizations?  Can influence the work 
of the students‟ organizations? 
10. Do you feel that students‟ organizations make valuable things for students? 
11. Can students influence the management of University? Is it a strong influence? 
12. How are students encouraged to participate in different organizations? 
13. How are students encouraged to participate in different activities? (exchange 
programs ) 
14. Evaluate /describe     the students‟ activity in University of Vaasa (participation 
of students in activities organized by professors (guest lecturers)): how active 
they are? 
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APPENDIX 4 
Questions for University professors of ICS program  
1. Name/ Surname/ Position held  
2. Describe  your main activities/responsibilities / 
3. Do you know what students organizations are there in University of Vaasa? 
What are they? What responsibilities/ duties do they have? 
4. How does the students‟ activity (membership in different organization) influence 
the studies/ students performance? 
5. How does the students‟ activity (participation in different events, organized by 
students‟ organizations) influence the studies/ students performance? 
6. Does the participation help the students start their career? 
7. Do you encourage students to participate in different activities/organizations? 
How are students encouraged to participate in different activities/organizations? 
8. Evaluate /describe     the students‟ activity in University of Vaasa (participation 
of students in activities organized by professors (guest lecturers)): how active 
they are? 
9. Do you communicate with students‟ organizations? How do you communicate 
with students‟ organizations? 
10. Do you feel that students‟ organizations make valuable things for students?  
11. How does students activity/activism in influence students‟ studies/performance? 
(positively or negatively)Do you feel that   it develops necessary skills for the 
studies? 
 
 
